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MESSAGE FROM THE BOARD OF EDUCATION

Dear Members of the Sooke School District (SD62) Community,

It is with great enthusiasm and a sense of pride that I welcome you to our annual report for the 2022-23 school year. On behalf of the Board of Education, I am
honoured, as Chair, to share with you remarkable highlights and exciting areas for future growth and improvement within our beloved school district.

Highlights of the Year:

Welcoming a New Board:

In the past year, we embarked on a new journey with the addition of five brand-new trustees, following the election and the retirement of long-serving trustees. We
extend our heartfelt thanks to those who dedicated themselves to our district for many years. Additionally, our former Chair, Ravi Parmar, was elected as a Member of
the Legislative Assembly for British Columbia, showcasing the talent within our leadership. We wish Ravi much success as he starts his provincial political career.

Succession Planning and Leadership:

Our commitment to excellence is evident in our meticulous succession planning. The creation of the Deputy Superintendent position, achieved by Associate
Superintendent, Paul Block, exemplifies our dedication to nurturing talent within our district. Furthermore, when the time came to locate a new superintendent for
January 2024, our nationwide search led us back to Paul Block, ensuring the continuity of strong leadership. Paul has been with the district for 30+ years and we wish
him well as he transitions to his new role. We also thank the current superintendent, Scott Stinson, for five years of exemplary service to the community. The district
has advanced into a mature, 21st century organization, under his leadership.

Digital Solutions:

Reflecting on our district's maturation, we transformed our Information Technology department into Digital Solutions. This change recognizes the department's
expanded role, encompassing information technology, data analytics, knowledge sharing, cyber security, and digital literacy. We are committed to staying at the
forefront of technology to better serve our students and support our staff.

Student and Family Affordability Fund:

Our commitment to student well-being is unwavering. The Student-Based Student Wellness (SBSW) team and District leadership, played a pivotal role in effectively
utilizing the government’s Student and Family Affordability Fund, addressing food insecurity and supporting individual students during emergencies. The newly
introduced Feeding Futures Fund will continue this vital work in the 2023-24 school year, ensuring our students and families experience tangible benefits.

Student Voice & Choice:

The Board met with Middle and Secondary students to discuss the students’ views and experiences of diversity, equity and belonging, at EMCS in May 2023.  In line
with our commitment to student engagement, we introduced two new academies – Mountain Biking and Edward Milne Community School (EMCS) Softball – based on
school and community desires.  In addition to our aspiration to further expand these programs, the district is actively working on creating programs for the new
Westshore Post-Secondary, opening in September 2024, in partnership with Royal Roads University, Camosun College (with whom the district currently provides dual
credit and trade courses) and the Justice Institute for British Columbia. 
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Take a Hike Program:

The first year of the Take a Hike Program in the district was incredibly successful, with a 100% pass rate amongst the students involved. The program focuses on
emotional well-being and empowering students with the skills and resilience needed for success. There are plans to expand this program's reach, positively
impacting even more lives in our district.

Areas for Growth:

Diversity, Equity, Inclusion, and Anti-Racism:

As we move forward, the district recognizes the need to set district standards and develop effective action plans to strengthen our policies and processes with
regards to Diversity, Equity, Inclusion, and Anti-Racism. We also understand that just like our learning journeys, the path of Diversity, Equity, Inclusion, and Anti-
Racism is one that continues throughout our lives. We want all of our students and staff to have positive, enriching experiences within SD62 regardless of
gender identity, sexual orientation, race, or ability. This commitment extends to creating enriched and meaningful programs and pathways for newcomer
families who choose SD62. Together, we are building an inclusive future.

Indigenous Learners:

Our students with an Indigenous background have a lower graduation rate amongst the body of students. We are determined to increase outcomes for our
students with Indigenous ancestry and bridge the gaps in the rate of graduation across the student body. In addition to the many successful programs provided
by the Na’tsa’maht Indigenous Education (NIE) department, educators have this year procured a learner profile tool which is designed to provide
comprehensive data on attendance, achievement, and additional services delivered to Indigenous students, that help to better support their educational
success.

In conclusion, I want to express my gratitude to the entire SD62 community, including our dedicated educators, staff, students, and families, for their
unwavering support and commitment to our district's growth. There is so much exciting work in the years ahead. Together, we will continue to write a bright
future for all.

Sincerely on behalf of the Board of Education,

Amanda Dowhy, Chair
Trustees: Amanda Dowhy, Ebony Logins, Cendra Beaton, Russ Chipps, Trudy Spiller, Allison Watson 2



The construction and opening of a new all-season sports field in North Langford due to the generosity of the City of Langford.
The re-development of the tennis courts at Dunsmuir Middle School into a multi-sport play space thanks to the City of Colwood.
The announcement of two seismic projects, one at Port Renfrew Elementary and one at Sooke Elementary. Both projects represent collaborative
partnerships with Pacheedaht First Nation and the District of Sooke.

Dear Trustees, Colleagues and Community Stakeholders,

Over the past school year, we have accomplished many positive things for the school district. Together, we were able to return to the first
uninterrupted school year since 2018/2019. With the gradual re-establishment of processes and activities it has reinforced the crucial role that
schools play, not only for education but as a key component of our communities. 

Having now completed year two of the Sooke School District Strategic Plan which is focused on three priority areas: Learning, Engagement and
Growth, we are excited with the progress that we have made. As we worked together to execute the first two years of the plan, we were again faced
with significant growth; this continues with a projection for 650 more students in the 2023/2024 school year. Construction has now begun on the
new Elementary School in South Langford which will greatly assist our growing Westshore community. Raising awareness of our growth and getting
new schools built continues to be a priority for our district.

Our mission of helping to develop educated citizens means that how our students see themselves in the community is important. We want our
learning environments to be inclusive and reflective of the needs of our students, staff and the community at large. Last year we announced several
collaborative partnerships with community in mind: 

I am privileged to do this work alongside supportive and committed colleagues as well as a Board of Education who are dedicated to making
significant contributions to the life and outcomes of students. As we prepare to extend our work next year, we reaffirm the importance of thinking
forward through our strategic planning process. 

Sincerely, 

Scott Stinson
Superintendent/CEO

MESSAGE FROM THE SUPERINTENDENT
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The drafting and development of a new Long-Range Facilities Plan to estimate continued enrolment growth and facility needs into the future.
The significant and ongoing development of the district’s K-12 literacy initiative.
The 2022-2027 Na’tsa’maht Enhancement Agreement was formally adopted and signed at a ceremony on Pacheedaht First Nation territory.
The completion of a diversity, equity and inclusion review and report to guide future work in the school district.
Our secondary students earned over $1.5 million collectively in scholarship funding last year.
Student-Trustee connections were strengthened with a forum focused on diversity, equity, and inclusion and school visits were organized to
explore outdoor learning environments in the district.
Committee work and the development of a plan related to the provision of the new Accessibility Act has been developed and will guide the
district in addressing issues of accessibility within the district.
Several new policies to guide and protect the district were developed with key initiatives for consultation in finance processes and for the
protection of privacy and risk in Digital Solutions.

The Strategic Plan 2021-25 was written to reflect the vision, mission, values, and beliefs of the Board of Education.  Each of the goals and objectives
are designed to assist the district in moving forward in key areas to support the development and learning of our students.

This Annual Report for the 2022-23 school year provides highlights and evidence of the progress that has been made in the three strategic priorities
articulated in the Strategic Plan 2021-25: Learning, Engagement and Growth.  Over the course of the 2022-23 school year, staff have worked to
implement the strategies and activities outlined in the 2022-2023 Operational Plan, developed by the Superintendent and District Executive Team
with input from system leaders. This Operational Plan is developed annually and details what will be done during the year to make progress towards
the goals and objectives outlined in the strategic plan.

Highlights:
Comparing the Annual Report for 2021-22, to this year, shows that progress has been made in each of the goals and objectives.

Key highlights from work done in the district this year include:

EXECUTIVE SUMMARY
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To demonstrate progress towards our goals, a proficiency scale (rubric) was developed to provide a visual representation to describe and monitor progress on
the strategic objectives outlined in the Strategic Plan. The rubric continues to be refined to improve goal and objective descriptions and to better reflect a
continuum across the four proficiency levels: Emerging, Developing, Proficient, Extending.

The overall goal/objective achievement for the 2022-23 school year as defined on the rubric is:

Overall Interpretation:
The Strategic Plan Proficiency Scale provides a visual representation of the district’s progress in relation to each goal and objective articulated in the Strategic
Plan. 

Learning has seen significant progress over the course of this year with continued work to developed critical and creative thinking skills, grounding literacy
development as a key skill from kindergarten to Grade 12, and developing social thinking skills for students by deepening understanding related to diversity,
equity and inclusion.

Engagement is a key strategy that supports our primary learning goal. Through broad community and stakeholder engagement, students are supported in their
learning, staff members feel connected, and the community feels that they have a voice in educating the next generation of citizens. We continue to work to
ensure that all students feel safe and connected to our schools through the ongoing development of a “culture of belonging”. Support for students with
Indigenous Ancestry to overcome historical prejudices and injustices, continues through the equity work being done in the district. Our hope and ongoing work
are focused on creating a more equitable environment, including stronger results for Indigenous Learners.

Our district continues to grow in many ways, most notably through our student enrolment. Constant attention to manage this growth by ensuring student
learning spaces, as well as the ongoing recruitment and retention of our professional staff, are key elements. In addition, as our system grows and systems
change, the district needs to continue to mature its operations to be efficient, effective and responsive to the needs of students, staff and the community. 5



STRATEGIC PLAN 
PROFICIENCY SCALE 2022-23 (RUBRIC)

To view the full rubric. please see the SD62 website
More details on the determination of proficiency can be found in Appendix 1
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LEARNING

STRATEGIC PLAN STATUS SUMMARY

Goal: Develop and support adaptable learners who are creative, critical and
social thinkers with the capacity to be educated citizens.

7



LEARNING

OBJECTIVE 1 - TO PROVIDE OPPORTUNITIES FOR LEARNERS TO
UNDERSTAND, RESPECT AND APPRECIATE DIVERSITY AND INCLUSION 

Highlights of progress related to this objective come from a variety of data sources and include:

• Student Learning Surveys (due to data availability from the Ministry of Education and Child Care, the most recent
information is from 2021-2022)

o Student Responses

Question - At school, I am learning to understand and support human rights and human diversity (for example, differences in
culture, gender, physical or mental ability) 

The data indicate that the majority of students in grades 7, 10
and 12 are learning about human rights and diversity. 

More work is required in this area to demonstrate a stronger link
between classroom learning and student connection to this
question.

8



Question - At school do you respect people who are different from you (for example think, act or look differently?) 

Students have a very high (90% average for 2021/22) level of
respect for people who look, think or act differently amongst
those students who responded from across the Grades. 

Question - At school, are you being taught about Indigenous Peoples (First Nations, Inuit, Métis) in Canada?  2021/22

The data indicate that a significant portion (85%) of the students,
across various grade levels, who responded, are being taught
about Indigenous Peoples in Canada at school either “all the
time”, “most of the time” or “sometimes”. 
While neutral “Sometimes” responses were consistently high
across school levels, negative responses were generally low. 
Only 15% of students who responded either “didn’t know” or said
that they “never” or “almost never” learned about Indigenous
peoples.
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Question - At school, are you being taught about local First Nations?  2021/22

31% of the students who responded report being taught about
local First Nations “most” or “all of the time”, or 47% “some of
the time”. 
Grade 10 students are most likely to report being taught about
local First Nations “most of the time” or “all of the time”.
Grade 12 students are most likely to report “almost never” or
“never” being taught about local First Nations.
Grade 7 students are most likely to be unsure about the
frequency of this education.

The majority of parents who responded to these questions
believe that their children were respectful of people who are
different than them (97%).  
More than three-quarters of parents who responded said that
their child was being taught about local First Nations (83%) and
about human rights and human diversity (78%).  
Two-thirds (67%) of parents who responded to the survey
believed that you could see diverse sexual orientations and
gender identities represented in their children’s school.
Overall, the data suggests positive trends in parental satisfaction
with efforts related to teaching about Indigenous peoples,
understanding human rights and diversity, and fostering an
inclusive environment. 
The data also suggest a growing awareness among parents that
their child's school is addressing these important topics. 
The high percentage of parents indicating that their child is
respectful of diversity and differences suggests a positive
environment being fostered in the schools. 

• Parent Student Learning Survey
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Question - Do Indigenous Role Models or Elders visit your classroom or school?

The data suggest an overall increasing trend in the presence of
Indigenous role models or Elders visiting classrooms or schools
across the surveyed years. 
The percentage of respondents who reported always having
such visits consistently increased year over year. 

Question - Do you hear the territorial acknowledgement in your classroom, assemblies or announcements? 

The Equity in Action survey data over the last few years shows an
increase in students reporting that they “always” hear the
territorial acknowledgement in classrooms, assemblies or
announcements. 
Of those students who responded to the Equity in Action Survey,
94% reported “always” (76%) or “sometimes” (18%) hearing the
Territorial Acknowledgement in classrooms, assemblies or
announcements.

Equity in Action Survey 2022-23
o Student Responses:

In addition to specific student data, the district sources and provides exceptional resources for diversity and produces frequent communications that reflect the
diverse community in which we live (See Appendix 2).
Diverse resources in the district, noted in the district’s online catalogue include, 147 titles on diversity, 181 on First Nations, 15 on immigration and national
identity and 30 on sexual orientation and gender identity. There are multiple copies of many of these titles. In addition, there are many more resources online. 
The District Teacher Resource Centre holds:  63 literature circle novel packs; 30+ multi-book packs; 9 Language Art kits; 21 Social Studies kits (contain multiple
titles – some upwards of 30+ books) ; 4 SOGI book packs; 139 Indigenous Education items between this location & the Na’tsa’maht office. 

Additional District Resources for Diversity, Equity, and Inclusion
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Strategy - Operational Plan Strategies Related to this Objective - To provide opportunities for
learners to understand, respect and appreciate diversity and inclusion 

The Board constructed the strategic plan to have diversity, equity and inclusion woven throughout the plan.

Develop a process to explore and act upon issues of diversity, equity, inclusion and anti-racism.
Later in the report when we get to the Growth Objective 4, you will see the crossover work with this item which describes how, during 2022-23, the
district undertook a comprehensive audit to evaluate and improve its practices related to Diversity, Equity, Inclusion, and Anti-Racism (DEIAR). Surveys
and focus groups were designed and executed to collect insights from various stakeholders including staff, students, and parents. The audit will yield a
report with recommendations to the district. (see page 55)

In addition to this work:
The Executive Team joined Trustees in a Trustee Student Forum on the topic of Diversity, Equity and Belonging where middle and secondary
students had the opportunity to speak on their experiences with regards to these issues. To build out the questions for the forum, a Thought
Exchange was held with Middle and Secondary students to discern topics for the forum.

The Na’tsa’maht Indigenous Education department led many initiatives designed to provide learnings to understand, respect and appreciate diversity with
regards to our First Nations and Rights holders. Specific to the 2022-23 Operational Plan were:  Support the Curriculum Transformation Department in the
implementation of the Indigenous graduation credit (see page 41) and to Begin the implementation of the revised Na’tsa’maht Agreement (E1) and undertake
to report to the Board of Education biannually on progress with the Na’tsa’maht agreement (see page 41)
With regards to inclusion there were two items that relate to Learning Objective 1: Support the collaborative work of Inclusive Education Services (IES) with
all District Principals (see page 26);  and, undertake a system scan of IES services, to ensure effective allocation of resources to support students (See page
26).

The following operational plan items are examples of those initiatives that have links to this strategy:

Operational Plan Strategies 2022-2023
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OBJECTIVE 2 - TO PROVIDE OPPORTUNITIES FOR LEARNERS TO FOR
LEARNINGS TO DEVELOP CRITICAL AND CREATIVE THINKING SKILLS

Highlights of progress related to this objective come from a variety of data sources and include:

• Student Learning Surveys (due to data availability from the Ministry of Education and Child Care, the most
recent information is from 2021-2022)

o Student Responses

Question - Are you taught to show your learning in different ways?  

Data suggest that, overall, a majority of students across different
school years and grades reported positive experiences in being
taught to demonstrate their learning in various ways. 
In the 2021-22 Student Learning Survey, 85% of those who
responded to the question said that they, “sometimes”, “many
times” or “all the time”, were taught to show their learning in
different ways. 
Positive responses were slightly higher for Grade 12 students in
2021-22 in comparison to 2020-21 and slightly lower for Grade
10 students during the same period.

13



Question - At school, are you learning to be a critical thinker? 

The data suggest that most students across different school
years and grades feel they are learning to be critical thinkers
“many times” or “all the time.”
The positive response percentages vary slightly across
different school years and grade levels. 
The relatively low percentages of negative responses indicate
that most students perceive they are being encouraged to
develop critical thinking skills. 
In the 2021-22 Student Learning Survey, an average across
grades of 76% of students who responded to this question, said
that they, “sometimes”, “many times” or “all the time”, were
learning ways to be a critical thinker. 

Question: At school, are you taught to take ownership or control of your learning (for example, marking your own work, making
decisions about what you want to study)? (wording for 2022-3; wasn’t asked of Grade 7) 

The data suggest that across the years, a portion of students across
different grade levels felt they were not consistently taught to take
ownership or control of their learning. However, over time, the
number of respondents saying “at no time” or “few times” has
reduced.
The 2021-22 survey with amended wording showed a higher
percentage of Grade 10 and 12 students feeling positively about
their control over their own learning. 
The variations in responses may reflect different teaching
approaches and experiences over the years. 
Note:The question was previously (2020) asked of Grades 7,10,12: At
school, are you taught to take ownership or control of your learning
(for example, choosing your own homework assignments, marking
your own work, making decisions about what you want to study)? 14



Question - As part of marking your work, are you shown examples of what excellent, good, fair, and poor work look like? 

Consistent, but small, increases across the past four
years show that students agree positively (Gr. 7: 53%;
Gr. 10: 44%; Gr. 12: 44%) that as part of marking their
work, they are shown examples of what excellent,
good, fair, and poor work looks like.
Grade 7 students tend to report more positive
responses than the other grades.
Grade 10 students more frequently report “never” or
“almost never” having examples compared to other
grades. This is something that would benefit from
professional learning opportunities so that teachers
can enhance their ability to provide meaningful
examples and feedback to students.
Note: The response choices in 2018-2021 were “Many
Times” or “All of the time”, “Sometimes”, “At no time,”
“Few times”, “Don’t Know”.
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Question: At school, are you taught to take ownership or control of your learning (for example, marking your own work, making
decisions about what you want to study)? (wording for 2022-3; wasn’t asked of grade 7) 

The 2022-23 Parent Survey had more respondents than the
previous year.
The responses for 2022-23 compared with 2021-22, had, on the
whole, slightly fewer parents responding positively. 
However, of those who responded, most parents agreed that their
child was: 

being helped to understand how to improve their learning (55%). 
being helped to understand important ideas that are critical for
understanding (e.g., scientific laws, big ideas)? (58%).
learning to become a critical thinker (66%). 
learning basic age-appropriate reasoning skills (64%).
learning emotional self-regulation (how to express emotion, and
deal with emotional problems through self-regulation, empathy,
and compassion)? (55%). 

Fewer parents responded positively to questions on whether their
child was: 

learning to become more creative (for example, creating things
on-the-spot without preparation, reusing things for entirely new
purposes, unstructured exploration)? (49%).
learning basic life skills such as budgeting, independent living,
skills for financial planning and taxes? (24%).

Parent Student Learning Survey 2021-2023
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Operational Plan Strategies 2022-2023

Strategy - Continue to build and expand ways to improve and measure students’
creative, critical and social thinking.

Critical Thinking Series: Secondary educators were equipped with strategies to cultivate
students' analytical and problem-solving skills through workshops.
Book Club: Continuing the focus on "Building Thinking Classrooms," this club helped
educators refine teaching practices that encourage deep thinking.
Numeracy Programs: Spearheaded by Nikki Lineham for middle-years and targeted
workshops for primary years, this series aimed to make math engaging and build
foundational skills.
Core Competency Learning: Programs focussed on student self-reflection and goal-
setting across core competencies, preparing them for future challenges.
Resource Translation: French translations of core competency resources ensured
language accessibility for immersion students.

Throughout the year, the district prioritized integrating creative, critical, and social thinking
into education. Notable efforts included teacher-leaders, the LLC Philosophy, and the
Building Thinking Classrooms initiative, emphasizing the importance of deep, collaborative
learning.

Key Initiatives:

Strategy - Develop and begin implementing an overall district approach to early learning and child care, supported by a newly created leadership
position.

Facilitated deeper understanding of local needs during active engagement in discussions and meetings with community partners, including the Early Years
Network, FECRN, and Early Learning and Child Care Community of Practice. 
Successfully orchestrated the Ready, Set, Learn sessions, comprising Session 1 across all elementary schools, two online sessions for Session 2, and Session 3
in all elementary schools. These sessions have served as instrumental platforms for forging connections with incoming Kindergarten students and their
families.
Established multiple ways for Education Assistants to provide feedback, ranging from formal evaluations to regular meetings and professional learning
opportunities.

Success this year has included: 
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Strategy - Develop training for the Leadership Team that includes labour relations,
collective agreements, conflict management.

Throughout the year, a series of leadership development sessions were undertaken,
encompassing a wide array of Human Resources topics. These sessions included in-depth
discussions on subjects such as Roles & Responsibilities within Labour Relations, Grievance
Management, Collective Bargaining, OHS Work Refusals, and Staffing. These sessions were well-
received and contributed significantly to the enhancement of the Leadership Team's
understanding of critical HR matters.

Strategy - Procure a learner profile tool for students with Indigenous ancestry, with the potential to expand to all students to support their
academic success as identified in through the Equity Scan work.

The learner profile tool for students with Indigenous ancestry is designed to provide comprehensive data on attendance, achievement, and additional
services delivered to Indigenous students, that help to support their educational success. The project introduced the concept of the tracking tool to
department staff and school-based PVP, generating awareness and support. Notably, a meticulous procurement process facilitated by Digital Solutions
contributed to the acquisition of a high-quality product that aligned with SD62's technical requirements, ensuring that the tool's deliverables and services
meet the needs of the district's schools. The digital app and program were successfully uploaded to SD62 systems. The Na’tsa’maht Indigenous Education
(NIE) department conducted a successful pilot of the tool with staff in June 2023. This pilot phase serves as a crucial foundation for the full implementation
planned in the upcoming 2023/24 academic year.

Strategy - Begin the implementation of the Middle School Beliefs adopted by the Board, including the development of consistent timetable
principles across all middle schools.

The initiative achieved its objectives by successfully implementing the Principles for Timetabling and making changes to create consistent weekly
schedules in two schools. The collaboration among the principals of the five middle schools played a pivotal role in establishing a shared
understanding of how timetabling aligns with the Middle School Philosophy. Principals worked closely with their respective staff to communicate
upcoming changes for the next academic year.
An essential outcome of this project was the creation of a comprehensive document outlining the Principles of Timetable, directly linked to the
Middle School Philosophy. Moreover, the changes made to the timetables ensured that Band and Applied Design, Skills, and Technologies (ADST)
were prioritized for all grades, reflecting a commitment to a holistic educational experience.
The experience of implementation, which revealed inconsistencies across schools has highlighted the need for more work to ensure greater
consistency across the district to fully align timetabling practices with the Middle School Philosophy.

18



Strategy - Develop a Curriculum Operations Plan with a focus on: (1) K-12 Literacy. Including a focus on building and strengthening the
relationship with literacy development across all levels K-12. (2) K-12 Assessment, evaluation, and a reporting policy.

A vital document supporting the K-3 English Language Arts Assessment and Reporting, aligned with the new reporting policy, was successfully
crafted and shared for teacher input. This document serves as a crucial framework for accurate and consistent assessment and reporting practices.
The culmination of the literacy learning series for various grade levels (K-3, 4-5, 6-8, 9-12) was achieved. These sessions have enriched educators'
understanding of effective literacy instruction and strategies.
Collaborative efforts with Literacy Intervention Teachers (LITs) culminated in the identification of Universal Screening measures. These measures will
be implemented across all elementary schools in the upcoming fall and winter, promising a standardized and comprehensive approach to student
assessment.
Consultation with school psychologists on screening measures and intervention strategies has taken place, enriching the depth and effectiveness of
our intervention approaches.
Analysis of data from a sample of schools revealed promising results in terms of response to intervention for primary students facing literacy
difficulties. This points towards the effectiveness of the strategies and interventions implemented.
The establishment of a professional learning community with Literacy Intervention teachers has significantly deepened their understanding of the
work and enhanced their skills. This development has fostered collective efficacy across the district, underscoring the positive impact of
collaborative learning.
The equitable distribution of resources to intervention teachers across all grade levels (K-12), ensuring a consistent level of support and tools for
effective intervention.
For critical and creative numeracy work the end of year scorecards show progress from the previous year with regards to student proficiency.

Success this year has included: 

Grade 4 Math Proficiency Grade 7 Math Proficiency

2021-22 (green) vs 2022-23 (blue)
19



OBJECTIVE 3 - ENSURE OUR LEARNING ENVIRONMENTS ARE SAFE,
ACCESSIBLE AND WELCOMING.

Highlights of progress related to this objective come from a variety of data sources and include:

• Student Learning Surveys (due to data availability from the Ministry of Education and Child Care, the most
recent information is from 2021-2022)

o Student Responses

In 2021-22, averaged across the four grades,
76% of students reported feeling safe at
school either “all the time” or “most of the
time.”   
On the whole, Grade 12 students feel safer
than the other grades while Grade 7 feel
slightly less safe than the other grades. 

Question – Do you feel safe at school? 
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Students reported feeling welcome at their
school, “all the time” or “most of the time”
(69%) in the 2021-22 Student Learning
Survey. 
The figures were slightly higher for
students in Grade 4 and Grade 12 who
more frequently reported feeling welcome
at school “most” or “all” of the time.

Question - Do you feel welcome at your school?

Question - Is school a place where you feel like you belong? 

The data suggest that a majority of
students across various grade levels
generally feel like they belong in school
“most of the time” or “all of the time”. 
In the 2021-22 Student Learning Survey,
81% of students who responded to the
survey reported feeling a sense of
belonging in school, either “all the time”, or
“ most of the time” (51%) or “sometimes”
(30%).  
Sense of belonging for Grade 4 students
has dropped from a high of 64% in 2018/19
to a low of 51% in 2021/22.
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The data suggest that, in general, the
majority of students across various grade
levels report “never” or “almost never”
feeling bullied, teased, or picked on.
Grade 12 consistently had the highest
percentage of students who ”never” or
“almost never” felt bullied.
It is worth noting that for Grade 12 the
difference between the years dropped to
66% in 2021-22 having been 85%, 81% and
83% in previous years - suggesting an
increasing amount of bullying over the
years.
Similarly for Grade 12 students there was
an increase in “sometimes” feeling bullied
at school: 26% in 2021-22  but lower at 8%,
12% and 7% in preceding years. 
Compared to 2020-21, students who
responded to the survey, reported lower
levels of “never” or “almost never” in 2021-
22.  The data showing an increased in
“sometimes” feeling bullied.
Note: Between 2018-21 the question was
phrased differently as “At school are you
bullied, teased or picked on? (Gr 7, 10, 12).”
For Grade 4 students in 2018-21, the
question was worded as it is now.

Question -  Have you ever felt bullied at school? 
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The data suggest fluctuations in students' observations of racist
remarks or acts of racism in their school environment over the
surveyed years. 
In the 2022-23 school year, the percentage of respondents who
reported never witnessing such incidents decreased to 43%. 
The percentages for “sometimes” (24%) and “rarely” (25%)
witnessing such incidents remained elevated from the previous
years. The was a slight drop to 9% of responses to  “always”
witnessing racism in school. 

Question - Do you witness racist remarks or acts of racism in your school?

Question - Are children in your classroom kind and caring? 

The percentage of students who feel that children in their
classroom are "always" kind and caring has more than doubled
from 15% in 2020-2021 to 35% in 2022-2023. This suggests a
positive trend in classroom behaviour over the years.

Question - Are there times when children in your classroom are unkind or hurt your feelings? 

In the 2022-2023 data on this question, the percentage of
respondents who:

believed that children were “always” unkind or hurtful
increased to 35%, an increase from previous years.
believed that that children “never” engaged in unkind
behaviour decreased to 2%, a decrease from previous years. 
felt that children were "sometimes" unkind or hurtful
increased to 54% from 45% the previous year. 
believed that children were “rarely” unkind or decreased to
9% from 13%.

Equity in Action Surveys
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The data suggest fluctuations in the perception of experiencing
racism in schools over the surveyed years. 
In 2022-2023, 87% of students report that they “rarely” or “never”
experience racism in their school.  
The rate of “always” or “sometimes” experiencing racism has
dropped from 17% the previous year to 13%,  however, it is still
higher than in 2020-21 when it was 10%.

Question - Do you experience racism in your school?

Question - Do you see your culture reflected in your classroom?

The data highlight a diversity of perceptions regarding the
reflection of students' cultures in the classroom. 
While a quarter of respondents feel that their culture is “always”
reflected, the majority indicated that they are only “sometimes”,
“rarely”, or “never” reflected. 
These data underscore the importance of fostering a culturally-
inclusive classroom that embraces and values the diverse cultural
backgrounds of students. 

Question - Do you see family and/or people from your community in your classroom?

Overall, the increase since 2020-2021 in the percentage of
respondents who reported “always” seeing family and community
representation suggests improved inclusion.  
In the 2022-23 data, the percentage of respondents who indicated
that they “sometimes” see family and community members
increased to 33% and those who “rarely” saw family and
community decreased to 16%. However, those reporting “never”
seeing family and people from their community” rose from 17% in
2021-22 to 21% in 2022-23. 
The variations in perceptions could be influenced by changes in
classroom demographics and school initiatives. 24



Strategy - Lead the consultation and expenditure of the Student and Family Affordability Fund.

The Student and Family Affordability Fund was established by the provincial government to help support support students and families struggling with
rising costs due to global inflation. The fund was intended to improve students’ access to nutritional food and meals, before, during and after the school
day and offset family costs such as school supplies or other cost pressures. The district received an allocation of $1,251,529.
 Throughout the duration of the year, schools have effectively utilized the allocated funds to provide support for students and families. Emphasis was
placed on addressing food security and reducing financial barriers to participation in field trips and other activities. The School-Based Student Wellness
(SBSW) team played a vital role in supporting individual students during emergency situations, ensuring that immediate needs were met. 
By directing resources toward food security and fee reductions, students and families have experienced tangible benefits. The financial relief in these areas
has enabled families to allocate resources to other essential aspects of their budgets, thereby fostering greater financial stability.
As the Student and Family Affordability Fund comes to a close, it's worth noting that the newly introduced Feeding Futures fund will take over the support
for food security concerns in the upcoming year. This transition reflects a dynamic response to evolving needs, ensuring that support mechanisms remain
relevant and effective.

Operational Plan Strategies 2022-2023
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Strategy - Support the collaborative work of Inclusive Education Services (IES) with all District Principals.

This operational plan initiative greatly expanded and strengthened the collaboration between Inclusive Education Services (IES) and District Principals.
Through the work, the was an establishment of a common language and understanding among departments, which over the year became ingrained and
routine, resulting in a seamless communication process that no longer requires structured conversations.
Key achievements include the transformation of District Principal meetings, where presentations are now centered around overarching themes rather
than focusing solely on individualized departments. Additionally, committee membership has been broadened to encompass not only traditional IES
areas but also other departments, leading to a more comprehensive and holistic approach to working together.

Strategy - Undertake a system scan of IES services, to ensure effective allocation of resources to support students

Through undertaking a system scan of IES services, significant progress has been made in resource
allocation to better support students within the Sooke School District. Resource allocation strategies were
shifted, leading to the implementation of behaviour support time for elementary schools. The realignment
of inclusion coaches and psychologists was done to better meet district needs and caseloads, reflecting a
keen understanding of the local context.
Collaboration with other districts in the Lower Island CAISE (Council of Administrators of Inclusive Support
in Education) has further enriched the initiative. Sharing structures, collaborating on resource allocation,
and learning from other district initiatives have contributed to a broader perspective on effective practices.

Strategy - Support our schools to be safe places by deepening system practices and processes in aid of the increased complexity of student
needs and connecting schools to processes including CIRT and VTRA.

The initiative has led to a reduction in the number of Level 2 Threat Assessments, showcasing increased proactive interventions. Collaborative efforts
with community supports, such as Game Ready, have contributed to a comprehensive safety net for students.
Building stronger relationships with police partners, including Military Police, and consulting with the Ministry, Safe Schools team, and RCMP, have
provided valuable insights for anticipated changes in the upcoming year.
Lockdown and Hold & Secure protocols have been meticulously refined and shared with the system. Debriefs following Lockdown and Hold & Secure
responses have led to enhanced preparedness.
Comprehensive training for the District CIRT team has been conducted, processes have been communicated throughout the system, and collaboration
with law enforcement authorities has been reinforced. 
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OBJECTIVE 4 - ENHANCE STUDENT CHOICE AND VOICE

Student Learning Surveys (due to data availability from the Ministry of Education and Child Care, the most
recent information is from 2021-2022).

Student Responses

Highlights of progress related to this objective come from a variety of data sources and include:

Question - At school do you get to work on things you are interested in as part of your course work?  

The data suggest that across different school years and
grades, a portion of students feel that they have
opportunities to work on things they are interested in as
part of their coursework. 
Positive responses were consistently higher for Grade 12
students compared to Grade 7 and Grade 10 students. 
The variations in responses might reflect different teaching
approaches and opportunities provided to students over
the years. 
In 2021/22, of the students who responded to the survey,
70% said that they “all of the time”, “most of the time” or
"sometimes" got to work on things they were interested in as
part of their coursework. The response is lowest for Grade 7
students at 62%, higher for Grade 10 students at 75% and
highest for Grade 12 students at 84%. 

27



Question – Do adults in the school treat all students fairly?

The data suggest that across different school years and
grades, the majority of students feel that adults in the
school treat all students fairly. 
Positive response rates were consistently high across all
grade levels surveyed, indicating a positive perception of
fair treatment. 
There is more consistency for Grade 12 than for Grade 10 in
positive responses.
In the 2021/22 school year, the question was asked of Grade
4 students for the first time. Results show a significantly
higher percentage (69%) of students believing that adults in
the school treat all students fairly "many times” or “all of the
time" compared to other grades.
In 2021/22 of those students who responded to the
question, 57% said adults treat all students fairly, “many
times” or “all of the time.” A further 23% responded
“sometimes” to this question.

Question – At school, I provide input into what I learn, and how I learn (for example, suggesting topics that interest me, and
choosing my projects)

The data suggest that across different school years and
grades, a portion of students have opportunities to provide
input into what they learn and how they learn. Positive
response rates ranged from a low of 31% (Grade 10) in
2019/20 to a high of 41% (Grade 12) in 2021/22. 
Grade 12 students generally expressed slightly higher levels
of positive experiences compared to Grade 10 students. 
The relatively low percentages of negative responses might
reflect schools' efforts to incorporate student input into
their educational experiences, fostering a sense of
ownership and engagement. 2021/22 had the fewest
responses of “never” or “almost never”.
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Question – Are you satisfied that school is preparing you for post-secondary education? 

The data suggest that across different school years and
grades, a portion of students have varying levels of
satisfaction with how well school is preparing them for post-
secondary education. 
Responses from Grade 10 students show a steady increase
in satisfaction in preparation for post-secondary from 29%
in 2018/9 to 39% in 2021/22. The results for Grade 12
students are more fluctuating, going from 40% in 2018/19 to
23% in 2019/20 up to 36% in 2020/21, to 38% in 2021/22. 
The relatively high percentages of negative responses
(ranging from 23%-35%) might reflect students' concerns
about their readiness for higher education and the
perceived alignment of their education with future academic
pursuits. 

Question – Are you satisfied that school is preparing you for a job in the future?

In the 2021/22 school year, there was a notable increase in
Grade 10 students who feel that school is preparing them
for a job "many times” or “all the time," jumping from 22% in
2020/21 to 30%. This could indicate a positive shift in the
perception of educational effectiveness for this grade.
Across all years and grades, the "at no time” or “few times"
category has consistently high percentages, always
exceeding those who feel positively about job preparation.
This could indicate a general skepticism among students
about the effectiveness of their education in preparing them
for future jobs.
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Question – What are your Plans After Grade 12?

In the 2022/23 Equity in Action survey, students were asked
what they were planning to do after Grade 12. Students
could choose as many of the responses in the list as relevant
to them. 
Of those students who responded to this question the most
frequent plan was to get a job (21%) followed by find my own
place to live (18%) and travel (15%). Only 5% reported that
they wanted to learn a trade.

Around 31% of parents believe that the BC education
system adequately prepares students for the transition to
post-secondary education. 
Approximately 27% of parents feel that the BC education
system effectively equips students for transitions to the
workforce following their graduation. 
While a third of the parents surveyed have positive views,
it's notable that there is a larger percentage who  have
differing opinions or uncertainties about the system's
preparedness for post-secondary education and workforce
transitions. In addition, the low response rate makes it hard
to generalize about parents’ views.

Parent Student Learning Survey 2021-23.  
Parent Responses

• Equity in Action Survey 2022/23
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Pathways and Choice

In the 2022-23 rubric
proficiency, Learning
Objective 4, was
determined to have an
Extending proficiency
because of the multiple
additional pathways
used for student choice
including routes to
graduation and
opportunities for hands
on learning.  

The diagram (right)
captures key pathways
on offer. More
information can be
found on the SD62
website.
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Strategy - Explore ways to provide blended learning at the elementary and middle school levels that provides for student choice and
connection to secondary online learning opportunities.

In this strategy, the focus was on providing flexibility, engagement, and equity to students, with an emphasis on the Middle School Blended Program. 
The program has gained popularity and engagement among students. In the 22/23 school year, two cohorts at Dunsmuir and Journey Middle Schools
were fully subscribed, with 26 students each. 
The Blended Program at Journey Middle School has positively impacted Indigenous students from the Pacheedaht Nation. By reducing their bus
travel to one day a week, engagement and participation have increased, promoting equity.
The District Elementary Blended Learning Committee has met four times during the year and has made recommendations for developing structures,
routines, and processes for hosting an elementary program in the latter half of the 23/24 school year.
The Middle School Blended Program has led to a significant improvement in academic success for 40% of enrolled students who were previously
home-schooled or faced attendance challenges. 

Strategy - Implement online learning hubs at secondary schools to enhance blended learning options.

Online learning hubs have been implemented and integrated for the 23/24 school year at Royal Bay, Belmont and
Edward Milne Community School.
WestShore Secondary has seamlessly introduced the Individual Learning Program (ILP) with structures and supports
mirroring those of the mainstream secondary curriculum. The distinction lies in its unique branding, catering to
diverse learning needs.

Strategy: Implement and assess the “Take A Hike” program.

The "Take A Hike" program based at WestShore Colwood has been fully subscribed throughout the school year, showcasing significant student interest and
engagement.
The program has demonstrated remarkable success in various aspects including academics, attendance, and participation. Students have exhibited notable
improvements in these areas due to their participation in the program.
A total of 21 students completed the "Take A Hike" program, each successfully passing all eight of their courses. This achievement underscores the positive
impact of the program on academic outcomes.

Operational Plan Strategies 2022-2023
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Strategy - Explore a vision for the Milnes Landing Alternative programming.

For this operational plan initiative, an Alternative Education school site was explored from research conducted by a commercial real estate agent
during the first half of the 22/23 school year. The research highlighted the cost barrier associated with leasing space for a larger alternative school
site in the Milne's Landing zone. Consequently, the district has shifted focus away from leasing and is now exploring opportunities to establish a
site on District-owned land, which would help to establish the alternative site, providing the District with greater control and flexibility to run the
program. 

Strategy - Co-create a program vision for implementation at the Westshore Post-Secondary that compliments the
direction of the facility.

The vision created this year is that Westshore Post-Secondary will be a vibrant, inclusive educational hub, offering accessible and impactful
programs that cater to diverse learner needs for academic, career, and personal growth.
Strategic partnerships, particularly with Camosun College, are in active development.
The Post-Secondary is expected to open in fall 2024 and will be able to hold about 1300 full time students, of which SD62 will offer:

Night school options for adult education.
Dual-credit courses in partnership with Camosun College.
English courses for Newcomer adults.
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ENGAGEMENT

STRATEGIC PLAN STATUS SUMMARY

 Goal: Create a culture of belonging
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Strategy - Develop an accountability framework that supports a culture of belonging and connection
within the Facilities Department.

This project has created greater engagement with the Facilities staff. Over the year, a joint working group
undertook ongoing meetings to develop and implement the Accountability Framework. There was ongoing
engagement between leadership and staff. A standard work week was implemented for the Facilities
Department. The needs of future building work led to the restructuring of the Facilities Department. A new
Director was appointed for the 2023-2024 school year.

Strategy - Develop and provide protocols and training for system leaders on how to receive and support
claims of sexual assault and sexual harassment. 

To develop the protocols, resources used in other BC schools were reviewed to provide a foundational understanding for system leaders. Planning
was undertaken to create an implementation strategy for protocols and training across the leadership team. District staff worked with other local
school districts to develop a common language. A system scan of resources was undertaken and a one-page document was developed for use to
help support receiving claims of sexual assault and harassment. Training was completed with middle & secondary PVP collaborating with the
RCMP’s Mobile Youth Service Team (MYST) team. District staff consulted with MYST and police around the protocol. The protocol was finalized and
embedded into the work of PVP.

Strategy - Distribute the process of school staffing to create shared accountability amongst the Associate Superintendents. 

To create shared accountability in school staffing, the Associate Superintendents collaborated on various staffing models for the 2023-2024
academic year. For Teacher-Librarian and Inclusive Education staffing, multiple meetings were conducted to explore system limitations and consider
elements of the Collective Agreement. Key changes were made to improve staffing across departments including new allocation ratios which were
developed for Literacy Intervention Teachers. A revised model was proposed for K-12 counseling; and draft ratios were prepared for Inclusive
Education Support and Education Assistants. Efforts made to better distribute English Language Learning staffing, aimed for equitable workload
distribution, have been well-received. The work has built capacity among school management and Executive Team members. Future steps planned
include increasing system transparency and expanding staffing allocation to new areas, aiming for full alignment at Eagle Ridge Secondary by the end
of the 2023-2024 academic year.

Operational Plan Strategies 2022-2023

OBJECTIVE 1 -  DEVELOP, EXPAND AND IMPLEMENT INCLUSIVE AND
COLLABORATIVE PRACTICES AND PROCESSES

ENGAGEMENT
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Student Learning Surveys (due to data availability from the Ministry of Education and Child Care, the most
recent information is from 2021-2022).

Student Responses

Highlights of progress related to this objective come from a variety of data sources and include:

OBJECTIVE 2 - FURTHER THE GOALS OF THE NA’TSA’MAHT AGREEMENT
FOLLOWING THE OBJECTIVES OF ‘ONE MIND’ AND ‘ONE SPIRIT’

Question - At school, are you being taught about Indigenous Peoples (First Nations, Inuit, Métis) in Canada?  2021/22

A majority of students across all grades report being taught
about Indigenous Peoples in Canada either "most of the
time” or “all of the time" (36%) or "sometimes" (49%). This
suggests a relatively high level of integration of this subject
matter into the curriculum.
While the percentage of students who report "never’ or
‘almost never" being taught is relatively low across all
grades, it increases from 11% in Grades 7 and 10 to 17% in
Grade 12. This suggests a decline in exposure to this subject
as students approach graduation. 

It will be interesting to see the impact on responses to
this question in future years following the start of the
new Indigenous-focused course required for graduation
from 2023-24 school year onwards.
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Question - At school, are you being taught about local First Nations?   2021/22

Across all grades, 31% of respondents say they are taught
about local First Nations, "most of the time” or “all the time,"
and 47% "sometimes" .
Grade 10 students report the highest level of being taught
"most of the time” or “all the time" at 36%, suggesting that
there may be specific curricular elements or programs at
this stage that focus more on local First Nations' history or
culture.
The data suggest increasing non-exposure in Grade 12 to
local First Nations as the percentage of students who report
"never” or “almost never" being taught increases from 15%
in Grade 7 and Grade 10 to 24% in Grade 12. This suggests a
decline in exposure to this important subject matter as
students approach graduation.

Question - At school, are you being taught the local First Nations’ language(s)?   2021/22

Across all grades, a majority of students (65%) report
"never” or “almost never" being taught local First Nations'
languages. Only a small fraction, 7%, indicate they are taught
these languages "most of the time” or “all of the time." 
Interestingly, Grade 10 shows a slight increase in students
being taught "most of the time” or “all of the time"  (9%),
compared to Grade 7 (5%) and Grade 12 (6%). This could
suggest that there might be specific curricular elements or
programs at this stage that focus on Indigenous languages.
The percentage of students who report "never” or “almost
never"  being taught, ranges from 63% in Grade 7 to 70% in
Grade 12, indicating a consistent lack of exposure to
Indigenous languages throughout the school years,
lessening as students reach the end of secondary school.
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Question - At school, do you participate in any Indigenous (First Nations, Inuit, Métis) celebrations or activities?   2021/22

Compared to ongoing Indigenous programs, there is a
slightly higher level of participation in Indigenous
celebrations or activities. While 54% of students across all
grades report "never” or “almost never"  participating, a
notable 31% do participate "sometimes," and 8% "most of
the time” or “all the time."

Question - At school, do you participate in any ongoing Indigenous (First Nations, Inuit, Métis) programs or activities?   2021/22

Across all grades, the majority of students (66%) report
"never” or “almost never"  participating in Indigenous
programs or activities. Only 5% participate "most of the
time” or “all of the time," indicating a low level of
engagement with Indigenous education and cultural
activities across the grades.
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·Equity in Action Student Survey  

In 2021/22 more students completed in 6 years than in
previous years. 2% more students with Indigenous ancestry
graduated in 6 years as did 2% more of students without
Indigenous ancestry.
Notably, grouped together, boys with Indigenous ancestry
increased their year 6 completion rate from 61% to 77%
while the corresponding girls group’s rate of completion
declined from 80% to 69%.

Six year completion rate

The six-year completion rate is the percentage of Grade 8 students who graduate, with a B.C. Certificate of Graduation ("Dogwood")
or a B.C. Adult Graduation Diploma ("Adult Dogwood"), within six years from the first time they enroll in Grade 8, adjusted for
migration in and out of B.C. It is not the inverse of a "dropout rate" as students may graduate after the six-year period. 

The results are an improvement on the progress of
students who started Grade 8 in 2016 which were
reported last year. 
In 2021/22, 75% of students with an Indigenous
background completed their studies, in comparison to 71%
in 2020-21. 
In 2021/22, there was a 93% completion of students
without an Indigenous background compared with 91%
completion in 2020-21.  (How Are We Doing Report, p. 37).

Progress of Students Who Entered Grade 8 in September 2016

If we follow the progress of students Grade 8 Cohort in 2016/17, a decline in progress towards the next grade begins in Grade 10
amongst male students with Indigenous ancestry and also in Grade 10 for female students who do not have Indigenous ancestry. In
Grade 11 the decline starts for female students with Indigenous ancestry. 

Question: Do you hear the territorial acknowledgement in your classroom, assemblies or announcements? 

Of those students who responded to the Equity Survey, 94%
reported “always” (76%) or "sometimes"(18%) hearing the
Territorial Acknowledgement in classrooms, assemblies or
announcements.

• My Education Data
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Articulated Plan: Developed a clear and well-structured communication plan. 
Branding: Created a comprehensive style guide for consistent messaging and visuals. 
Staff Training: Trained staff on plan's objectives and implementation. 

Inclusivity: Designed the plan to be accessible to diverse stakeholders. 
Multi-Platform Strategy: Utilized social media and direct messaging to reach a broader audience. 
Metrics: Collected data to measure the effectiveness of communication methods. 

Support: Commitment to continually supporting school and department communications. 
Unified Messaging: Goal to develop a single narrative that clarifies the district's mission and values. 

The 2022-23 year has seen a deepening of the development of SD62s Communications.  
The progress has placed this objective in the Extending category of the proficiency rubric.

Key accomplishments include: 

Achievements: 

Ongoing Focus: 

The Communication Plan is advancing well, focusing on clarity, branding, and inclusivity. Ongoing efforts aim to support
internal communications and unify the district's messaging. 

See Appendix 2 for more details on the extensive output of the Strategic Communications department and it’s strength
in promoting diversity, equity and inclusion.

OBJECTIVE 3 - DEVELOP, EXPAND AND IMPLEMENT RESPECTFUL,
EFFECTIVE, CLEAR AND TRANSPARENT COMMUNICATIONS

Strategy - Continued Development of SD62 Strategic Communications.

Operational Plan Strategies 2022-2023
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Strategy - Begin the implementation of the revised Na’tsa’maht Agreement and undertake to report to the Board of Education biannually on
progress with the Na’tsa’maht agreement. 

The revised Na'tsa'maht Agreement focuses on improving the educational
journey of Indigenous students in SD62. The District is committed to
narrowing the gap relating to achievement and accessibility between
Indigenous and non-Indigenous students. Many Indigenous students are
pursuing higher education locally, indicating strong community relationships.
The implementation work has highlighted issues like the 'sense of belonging'
at certain grade levels, insufficient focus on Indigenous languages and
histories, and the need for a dedicated Non-Instructional Day. In addition,
while equity is a core District value, gaps in results persist: the 6-year
graduation rate is 75% for Indigenous students vs. 93% for non-Indigenous
students. The revised agreement can be found on the NIE page on the SD62
website.

Strategy - Support the Curriculum Transformation Department in the implementation of
the Indigenous graduation credit. 

Developed teaching resources in collaboration with the Ministry of Education and the
First Nations Education Steering Committee.
Conducted teacher training on Indigenous perspectives via conferences and
workshops.
Consulted with National Indigenous Education groups and local communities to ensure
cultural sensitivity.
Adopted a phased implementation strategy to increase positive engagement.
Planned for Board Authority Authorized courses to be developed in the 2023/2024
academic year. These courses require extensive consultation and input form local
Nations before approval by Ministry and the Board of Education.
Introduced courses like BC First Peoples 12 to meet new Ministry graduation
requirements.

Key actions undertaken to support the implementation of the Indigenous graduation
credit included: ·

Na’tsa’maht means... being of one mind, one spirit. Together, working side by side,
supporting each other, walking together. Good mind, good spirit for the good of our

children, for the good of Mother Earth sustaining us. 
Elder Dr. Shirley Alphonse

Operational Plan Strategies 2022-2023
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OBJECTIVE 4 - CONTINUE TO DEVELOP, EXPAND AND IMPLEMENT A
CULTURE OF WELLNESS

Student Learning Surveys (due to data availability from the Ministry of Education and Child Care, the most
recent information is from 2021-2022).

Student Responses

Highlights of progress related to this objective come from a variety of data sources and include:

There is a noticeable decline in positive responses as
students progress from Grade 7 to Grade 12. While 42-43%
of Grade 7 students report learning about mental health
"many times” or “all of the time," this drops to 18-21% by
Grade 12 in the most recent years. 
This suggests that older students may feel less supported in
mental health education, which could be a critical issue
given the increasing mental health challenges often faced by
adolescents. 
Negative responses, indicating that students in Grade 10
and 12 feel they are learning about mental health ‘at no time’
or ‘few times,’ have increased over the years, reaching 50%
for Grade 10 and 56% for Grade 12 in 2021/22.
This is a concerning trend and suggests that mental health
needs a greater focus to meet the needs of older students,
who are closer to leaving school.

Question: At school I am learning how to care for my mental health.
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The majority of parents who responded to
the SLS Parent Survey in 2022-23 believed
that their child was learning emotional self
regulation (55%) and to care for their
physical health (71%). Some parents (44%)
agreed that their child was learning how to
care for their mental health. 
NOTE: The numbers of students and parents
undertaking SLS Surveys is very low and it is
not clear what the results would be if all of
the students and parents in the district
undertook their respective survey.  

Parent views on student learning about wellness (SLS Parent Survey in 2021-23) 
o  Parent Responses
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Strategy - Develop and implement a learning series for leadership on cultivating resilience (Onward). 

The "Onward Resilience" project for Leadership has been completed
with substantial progress. The series was built on the book by Elena
Agular entitled: ‘Onward: Cultivating Emotional Resilience in Educators.’
Several sessions were conducted during monthly Leadership Team
meetings to promote understanding, collaboration, and reflection on
staff wellness and educator resilience. The sessions provided valuable
insights and tools for supporting both personal well-being and that of
their teams. During the sessions, Leadership Team members were
provided with time for conversation, collaboration, and reflection. This
allowed them to explore strategies and best practices for supporting
themselves and their colleagues in maintaining resilience and well-
being. PVPs and other members of the Leadership Team indicated
positive responses to the Onward sessions via a short survey: 62% of
respondents rated the learning series as 4 or 5 Star.

Strategy - Strengthen district leadership connections and relationship through ongoing and consistent presence in schools. 

Bi-weekly visits to Milnes Landing schools for direct engagement with staff;
Attendance at key curriculum and wellness events; and 
Monthly meetings with school-based Principals and Vice Principals (PVPs). 

Key activities undertaken in the 2022-23 school year included: 

The initiative has helped address communication gaps between district management and school staff. Overall, consistent
presence and strategic meetings have begun to bridge the gap between district management and school-based staff, aligning
goals and enhancing mutual understanding. These efforts continue into the 2023-24 school year with dedicated weekly time for
fostering District-School connections and relationship building.

Operational Plan Strategies 2022-2023

Star Rating of Onward Training
 from 1 (low) to 5 (high)
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Strategy - Explore, revise and implement the Healthy Schools Healthy People framework. 

Conducted two Health Canada funded workshops for professional development on
Substance Use, involving key partners like IH Public Health.
Secured $50K grant from Here4Peers to launch a peer mentoring program in partnership
with the Canadian Mental Health Association. Rollout expected in Fall 2023.
Shared monthly newsletters and used social media to keep parents informed about wellness
initiatives.
Supported schools in promoting healthier travel options for students.
Aided English Language Learner (ELL) students and their families through community
partnerships.
Assisted in preparing a grant proposal to secure additional wellness funding.

Key activities undertaken in the 2022-23 school year included: 

Strategy - Develop a program document that outlines a system of attendance support and
disability management, backed by evidence, to enhance the wellness and attendance of
employees. 

Developed consistent data collection methods for tracking attendance and absenteeism.
Hired a dedicated Attendance Support and Wellness Coordinator.
Enhanced the system for capturing and analyzing absenteeism metrics.
Identified employee groups with high absenteeism for targeted action.

Key accomplishments included:

The District maintains an Employee & Family Assistance Program (EFAP), provided by LifeWorks (soon to be known as Telus Health) to offer mental health
support and work/life services for employees and their families. In 2022/23, the Program had a utilization rate of 10.2%. The most used services involved
mental health counselling for stress, anxiety and grief.

The District continues to offer support services to those employees who are away from work for extended periods due to medical challenges. For example,
SD62 partners with the Public Education Benefits Trust (PEBT), via the Joint Early Intervention Service (JEIS) program. This program works with ill/injured
support staff to ensure the provision of a supportive healthcare treatment plan and, in the majority of cases, a successful and timely return to work. 
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GROWTH

STRATEGIC PLAN STATUS SUMMARY

Goal: Pursue organizational excellence to support a vibrant school district.
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GROWTH

OBJECTIVE 1 - STRENGTHEN ORGANIZATIONAL PRACTICES TO ENSURE
EQUITY, DIVERSITY AND INCLUSION

Strategy - Use the Employment Equity Survey results to develop an action plan connected to developing equity hiring practices and other
human resources processes. 

The Employment Equity team, involving cross-functional
members such as SPEAC, STA, and CUPE, met multiple
times throughout the school year. The group initially
reviewed the results of the 2022 Employment Equity Survey
and identified key themes to guide action planning.
Subsequent meetings focused on a detailed analysis of
survey data, specifically aiming to enhance equity in hiring
practices.

A draft "Special Program" application was prepared and
submitted for approval to the BC Office of the Human
Rights Commissioner (BCOHRC). Concurrently, extensive
stakeholder consultations were conducted, involving Board
of Education, Executive and Leadership Team members,
Union partners, local Indigenous Communities, and SPEAC.
A dedicated committee was formed to discuss equitable
hiring goals and implement strategies to address
employment barriers for marginalized groups.

Operational Plan Strategies 2022-2023
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OBJECTIVE 2 - BUILD AND MAINTAIN SPACES AND RESOURCES THAT
SUPPORT OUR CREATIVE AND CRITICAL LEARNING AND OUR CULTURE OF
BELONGING.

Strategy - Develop policies related to Business Continuity Planning and Digital Governance.

The initiative kicked off with the drafting of policies for Business Continuity Planning (BCP) and Digital
Governance, alongside a refresh of the existing BCP to align with new policies. The BCP Policy 
(F-495) was presented to and approved by the Board of Education. The Emergency Management Team
comprising Executives, Directors and Managers participated in a table-top exercise to practice
emergency response to a catestrophic event, the outcome of which will inform future BCP plans.

Strategy - Use the 2022 Design Guidelines for minor and major capital construction to develop universal
district standards that will be systematically applied to all building design and construction.

Development of a set of design standards based on the Board's Guiding Principles.
Communication and sharing of these standards with Facilities and architects.
Establishment of a consistent and universal approach to building design and construction.

This initiative was successful in the following: 

Strategy - Update the Long-Range Facilities Plan (LRFP) including enrolment forecasts.

Using a Request for Proposal, an architect was appointed to create a new LRFP that reflected recent
community growth, with long-range enrolment estimates and multi-year plans. The resulting updated
LRFP was successfully utilized for the annual capital plan submission and became a cornerstone
document for capital planning and decision-making.
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Student Learning Surveys (due to data availability from the Ministry of Education and Child
Care, the most recent information is from 2021-2022)

Student Responses

Highlights of progress related to this objective come from:

OBJECTIVE 3 - EMBRACE DIGITAL TECHNOLOGIES AND MANAGE
INCREASING COMPLEXITY BY LEVERAGING THE STRATEGIC USE OF
RESOURCES.

The majority of students agree that they have
enough materials.

For Grade 10, the positive responses
increased from 72% in 2018/19 to 79% in
2020/21, then slightly decreased to 75% in
2021/22.
For Grade 12, the positive responses
remained fairly stable, ranging from 71% to
81%.

Question - My school provides enough materials and technology for my learning (for example, things for wood working, metal
working, art work, music, computer technology) .
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Strategy - Establish a Cyber Risk and Security policy and begin implementation.

The year began with the drafting of a revised Cyber Risk and Security Policy, which was approved by the Board in November 2022. Hiring for the
Manager, Cyber Security and Privacy, a key role in the initiative, was initiated and successfully completed. Regulatory frameworks were also
established, setting the stage for implementation. Significant revisions were made to the Board Policy and protocols related to FOIPPA (Freedom of
Information and Protection of Privacy Act) Governance and ‘Security and Privacy Breach’ protocol.  Investigative work began for procuring Security
and Privacy Education, Training, and Awareness (SETA/PETA) solutions. The budget for Cyber Security Awareness and Training was approved, and
further investigation was undertaken into various cybersecurity tools.

Strategy - Develop a clear vision (including a clear rationale) for digital solutions in the district, which would be supported by rebranding the
Information Technology (I.T.) Department to Digital Solutions.

Conducting external scans and internal consultations to refine the rebranding
proposal.
Developing financial and staffing models to back the new initiative.
Gaining approval from Resources Committee and the Board of Education for
the rebranding, which now encompasses five core service areas: Infrastructure
and Tech Operations, Cyber Security and Privacy, Data Analytics and Records,
Digital Integration, and Digital Literacy.

This initiative’s key activities included:

Strategy - Develop recommendations for digital integration through an
agreed upon oversight process.

Developing recommendations for digital integration through an oversight
process; and
Advancing the creation of a Digital Governance policy, ensuring the Board's
role and the organization's strategic alignment.

The year saw focused efforts on clarifying the vision for digital governance and
integration, initiating planning, and developing a foundational Digital Governance
policy. The initiative was guided by industry best practices, particularly from
ISACA (Information Systems Audit and Control Association), and closely aligned
with the organization's strategic goals. 

Key achievements included:
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Strategy - Explore the focus of I.T. as it relates to digital literacy across educational departments. 

Identified two core areas and objectives for Digital Literacy. 
Gained Executive and Board approval for capacity-building within Digital Solutions, reflected in the 23/24 budget. 
Developed a job description for a new Digital Literacy Coordinator position, marking the start of the implementation phase. 

Create a comprehensive multi-year plan for Digital Literacy. 
Facilitate staff training and support for effective use of digital tools. 

The year was pivotal in setting the vision and planning for bridging the gap between technology and education. The initiative focused on two core areas:
Student and Staff Digital Literacy. Through extensive consultation with executives, partner groups, and district principals, key objectives were
identified, including enhancing staff capacity in digital tools for both administrative and pedagogical purposes. 

Key Achievements: 

Next Steps: 

The initiative made significant strides in recognizing the importance of Digital Literacy within the educational context. The approval for a new full-time
position and upcoming budget allocation demonstrate organizational commitment to this critical area. 

Strategy - Build a financial framework that reduces the inflationary
impacts to the district’s operating budget.

Completion of a financial framework to counter inflationary
effects, quantifying an annual impact of $1.2 million.
Partial implementation of non-cash recommendations, with the
remainder scheduled for the next school year.

This year focused on establishing a dedicated team and developing a
financial framework to mitigate inflationary impacts on the annual
operating budget. The framework was successfully drafted and is
aligned with the district's strategic plan for efficient resource
utilization. 

Key achievements were:

51



Strategy - Extend and implement work on a recruitment and onboarding
model, supported by digital processes and resources, and plan to
implement training modules for recruitment that can be undertaken by the
Leadership Team. 

Successful integration of key processes in recruitment and onboarding.
Smooth deployment of the onboarding module, setting the stage for
broader eDoc capabilities within HR/Payroll.

This year saw the successful completion of a project aimed at digitally
enhancing recruitment and onboarding within SD62. Kicking off with a detailed
project plan and Statement of Work, the initiative then moved into process
implementation and testing phases. The project successfully achieved the
following outcomes:

Strategy - Implement the approved Program Review recommendations
specific to the Finance, Facilities, and Transportation Departments.

This year focused on implementing a structured work plan based on
recommendations provided to various departments, including Business
Services, Finance, Transportation, and Facilities. The work plan outlined
timelines and milestones aimed for completion by the end of the year.

Key achievements were:

Comprehensive review and phased implementation of
recommendations.
Regular tracking of progress across 29 key projects in diverse
departments.
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OBJECTIVE 4 - EXPAND OUR CULTURE OF SOCIAL RESPONSIBILITY AND
IMPLEMENT LONG-TERM COMMITMENTS THAT STRIVE TO SUPPORT
SOCIETY AND PROTECT THE ENVIRONMENT

Evidence of progress in this section is drawn from the Climate Change
Accountability Report

SD62 emitted 2,008 tCO2e in 2022, across buildings, mobile (fleet), and paper consumption.
Figure 1 shows the breakdown per type for the 2022 year. Of this consumption, 359 tCO2e is
exempt under the Carbon Neutral Government guidelines. To achieve carbon neutrality, SD62
paid $41,213 + GST to offset the remaining 1,649 tCO2e of carbon for 2022. 

The chart shows SD62’s historic annual Green House Gas
(GHG) emission trends including the 2030 climate action goal.
Overall reductions for 2022 with respect to the 2010 baseline
are 31%. This reduction spans the categories by 41%, 3%, and
19% for buildings, mobile (fleet), and paper respectively. The
illustration shows that despite the increase in student
population and facilities, SD62 continues to reduce its carbon
footprint.
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SITE UPGRADE
ANNUAL

REDUCTION 
(tCo2e, %)

 Spencer Middle 

Electrification of
heating system with
an Air Source Heat

Pump. Phase
 2 of 3 completed.

72t, 54%

Edward Milne
Community

Building Automation
replacement

53t, 28%

Royal Bay
Secondary

Serviced ASHP and
HRV

17t, 40%

David Cameron
Elementary

Boiler Replacement
  9t,

  22%

Buildings constitute SD62’s largest GHG emissions, and therefore
require the largest capital investment to achieve desired reductions.
SD62 continues its success in securing ministry funding through the
School Enhancement Program and Carbon Neutral Capital Program.
The figures (right) summarize completed projects in 2022 including
actual GHG reductions in 2022 compared to 2021. 

BUILDINGS

Summer 2023 saw the completion of Phase 3 at Spencer Middle School.
This phase included the upgrade of the chiller circulators and a Building
Automation System upgrade.  Multiple small lighting upgrades to LED
technology were also completed.

FLEET

2023 saw an expansion of SD62’s yellow fleet with the addition of
seven electric buses. Planning for a white fleet EV transition is  
underway.

PAPER

A reduction in paper consumption was advocated by an ongoing
“digital” vs printing campaign.  The purchase of 30%-100%
recycled content paper continues to increase.
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Strategy - Implement, as part of transportation safety, enhanced safety
recommendations as identified in the 2019 Transportation Safety Committee Report .

Successful implementation of the safety recommendations from the 2019
Transportation Safety Committee Report, covering aspects such as traffic crossing
improvements and the integration of the Traversa App for student tracking.
Funding for safety initiatives was secured through the Transportation Safety Fee. This
funding has been thoughtfully allocated to projects like traffic crossing enhancements
and the development of comprehensive driver training programs.
A pilot program has been planned to enhance student safety during transportation
through the Traversa App's student tracking feature. This feature offers real-time
monitoring and tracking of students during their transit.
Devised a clear plan to develop comprehensive driver training course content. This
development process will ensure that our bus drivers receive the necessary training
to strengthen transportation safety.

The project team made significant strides in enhancing transportation.

Key Achievements:

Strategy - Develop a process to explore and act upon issues of diversity, equity,
inclusion and anti-racism. 

Initiated a comprehensive audit with Bakau Consulting, focused on DEIAR.
Conducted a staff equity survey. 
Conducted anti-oppression workshops for leadership.
Completed focus groups and surveys.

Over the course of the year, the organization undertook a comprehensive effort to
evaluate and improve its practices related to Diversity, Equity, Inclusion, and Anti-Racism
(DEIAR). The process began with the initiation of an organizational audit conducted by
Bakau Consulting, aligned with ongoing Human Resources initiatives. Surveys and focus
groups were designed and executed to collect insights from various stakeholders including
staff, students, and parents.

Key achievements:

Operational Plan Strategies 2022-2023

55



APPENDIX 1 
2022-23 Rubric Proficiency Progress
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APPENDIX 2 
2022-23 Communications Achievements
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