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Public Notice — Board of Education Online Public Meeting

A public meeting of the Education-Policy Committee for School District 62 (Sooke) will be held on Nov. 7, 2023 at
6:00 pm.

Please note that all Public Board and Committee meetings are now held in person at the District School Board
Office, located at 3143 Jacklin Road, Victoria.

To participate in the meeting please click on this link: https://jump.sd62.bc.ca/Education-PolicyCommittee-Nov-7-
2023

https://support.office.com/en-us/article/attend-a-live-event-in-teams-alc7b989-ebb1-4479-b750-c86c9bc98d84

e Anyone who has the link can attend the online meeting without logging in to MS Teams.
e Members of the public have the opportunity to ask questions related to agenda items discussed at the
meeting:

o Select the Q&A @']function on the right side of the screen.
When asking a question using the Q&A function, please identify yourself. Anonymous questions
will not be responded to.
= Areminder for Stakeholder groups to use the Q&A function.
o Members of the media can direct their questions to the Communications Manager at School
District 62 for response following the meeting.
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If you have questions regarding the meeting and how to access it that aren’t answered in the link above please

email info@sd62.bc.ca.
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http://www.bced.gov.bc.ca/legislation/schoollaw/e/m302-04.pdf
http://www2.gov.bc.ca/gov/DownloadAsset?assetId=C25940772BED48CF9DB613ECD35E65A7
https://www.worksafebc.com/en/health-safety/education-training-certification/young-new-worker/student-worksafe
https://www2.gov.bc.ca/assets/gov/education/kindergarten-to-grade-12/support/graduation/graduation-policy-guide.pdf
https://www2.gov.bc.ca/assets/gov/education/kindergarten-to-grade-12/teach/pdfs/curriculum/appliedskills/wex-guide.pdf
https://www2.gov.bc.ca/assets/gov/education/kindergarten-to-grade-12/teach/pdfs/curriculum/appliedskills/wrk-guide.pdf
https://youth.itabc.ca/educators/youth-programs/train/
https://skilledtradesbc.ca/sites/default/files/2023-02/Youth-Train-in-Trades-Guide-Oct-2019.pdf



https://www2.gov.bc.ca/gov/content/education-training/k-12/administration/legislation-policy/public-schools/ministry-authorized-work-experience-courses-and-workplace-safety-policy
https://www2.gov.bc.ca/gov/content/education-training/k-12/administration/legislation-policy/public-schools/ministry-authorized-work-experience-courses-and-workplace-safety-policy
http://www.worksafebc.com/forms/assets/PDF/7.pdf
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http://worksafebc.com/claims/report_injury/default.asp




































https://www.sd62.bc.ca/student-success/strategic-plan-2021-2025
https://www.sd62.bc.ca/sites/default/files/docs/board-of-education/Sep%2026_10.1_Annual%20Report%2022_23_Compressed.pdf
https://www.sd62.bc.ca/sites/default/files/docs/board-of-education/Operational%20Plan%202023-2024%20(19).pdf
https://www.sd62.bc.ca/sites/default/files/docs/board-of-education/Operational%20Plan%202023-2024%20(19).pdf
https://www.sd62.bc.ca/sites/default/files/images/SD62%20Operational%20Plan%202022-23.pdf
https://www.sd62.bc.ca/sites/default/files/docs/board-of-education/Sooke%20School%20District%20SD62%20FESL%20Report%20FINAL.pdf









https://www.sd62.bc.ca/student-success/strategic-plan-2021-2025
https://www.sd62.bc.ca/student-success/framework-enhancing-student-learning-fesl
https://www.sd62.bc.ca/student-success/framework-enhancing-student-learning-fesl
https://www.sd62.bc.ca/sites/default/files/docs/board-of-education/Sep%2026_10.1_Annual%20Report%2022_23_Compressed.pdf













| Implement audit recommendations for diversity, equity, and inclusion (DEI) to strengthen student learning. I

In Q1, while progress was made by our consultants to finalize the report, it was not at a stage for implementation in Quarter 1.
High school student focus groups, held over from June, were completed in September.

Implement the objectives of the Early Learning Framework (ELF) through existing networks and through
strengthening effective pathways for the transition to school.

In Q1, the program focused on increasing and supporting Early Childhood Educator (ECE) staffing while actively engaging in
collaboration, networking, and partnership efforts. The key achievements during this period include:

Staffing:

e Two new ECEs were successfully hired to support Kindergarten-ECE (K-ECE) partnerships at Savory and John Stubbs
elementary schools. This demonstrates a commitment to strengthening the educational support system at the early
childhood level.

e Orientation and onboarding support was provided to a new ECE at Hans Helgesen elementary, ensuring a smooth transition
into their role and contributing to the program'’s staffing development.

Collaboration, Networking, and Partnership:

e A K-ECE workshop was conducted, involving 16 teachers and 13 ECEs, with a focus on partnership framework and
pedagogical narration. This workshop aimed to enhance collaboration and educational practices between teachers and ECEs.

e The program engaged in meetings with various stakeholders, including the Nature Kindergarten Team at Saseenos, District
Principals, CCRR community partner Daphne Raymond, Hulitan Family & Community Services Society childcare lead, and
executive director. These meetings strengthened connections and partnerships with different organizations.

e Discussions with Happy Campers staff at Willway aimed to explore a partnership for shared space, fostering collaborative
opportunities.

e Participation in the Island ELCC (Early Learning Childcare) community of practice meeting highlighted the program's
commitment to staying informed and engaged in the early childhood education community.

e Preparation and planning for the Island Early Years Network conference on October 20 indicated proactive involvement in
larger educational events and initiatives.


https://www2.gov.bc.ca/gov/content/education-training/early-learning/teach/early-learning-framework

Continue to implement and expand the K-12 Literacy plan which includes professional development, increasing
resources, intervention support and K-3 Universal Screening.

In Q1, the program made progress in the implementation of the K-12 Literacy Plan, with a particular focus on supporting Literacy
Intervention Teachers, providing resources, and collecting data. Here are the key achievements and activities during this period:

Resources and Collaboration:

e The program distributed the University of Florida (UFLI) program guide and sets of 50 classroom decodable books to every
school. This resource distribution reached a total of 58 teachers, with one school having 4 teachers benefitting from these
materials.

e A job-embedded primary literacy series, consisting of multiple sessions, was initiated. This series aims to enhance the skills
and knowledge of primary literacy teachers.

e Collaborative meetings involving Literacy Intervention Teachers (LITs) and primary teachers from all schools were conducted.
These meetings foster collaboration and information sharing among educators.

e Program staff-initiated conversations with teachers of English Language Learners (ELL) and International Students to develop
a common understanding and alignment in literacy instruction. This demonstrates a commitment to inclusivity and
supporting diverse student needs.

Screening Data:

e Literacy Intervention Teachers (LITs) screened every student in Kindergarten through 3rd grade across all schools. The
collected data will be analyzed to inform targeted instruction within classrooms and intervention strategies, demonstrating a
data-driven approach to literacy improvement.

Continue to implement the Middle School Philosophy with a focus on aligning Applied Design, Skills and
Technologies (ADST) and middle school programming.

In Q1, ongoing work ensured the effective implementation of middle school philosophy as it relates to ADST. Specific examples
included:

e Review current year Band and ADST staffing/scheduling, including additional staffing, to ensure programs were able to
continue at all grade levels in Middle School.
e Work with school-based principals to support the planning and resourcing for current year programming.

Define and enhance the practices and processes of the work of the Safe Schools Team, particularly regarding
Violence Threat Risk Assessment (VTRA).




In Q1, the focus was on supporting school district staff in understanding procedures related to VTRA and ensuring that the
processes for initiating a response are clearly understood. Work included:

Training:

e Provided information for PVP on provincial training & opportunities for student sessions on digital safety as offered through
Safe Schools.

e Threat Assessment training completed for Student Advocates and Communications Manager.

Processes:
e Review and refinement of intake & referral form process for Student Advocate support.
e System scan completed on policy & regulations to identify those pertaining to VTRA.

Define the practices, processes and structures through Inclusive Education Services that support the increasing
complexity and presentation of student behaviour across all school levels.

In Q1, the focus of work was on developing structures to support training and professional resources. Work included:

Structures:
e Established the framework for creating a district network of support for early intervention and collaborative work
¢ Identified areas of focus for professional learning throughout the school year.

Build a multi-year plan to enhance staff use of: technology to deliver pedagogy in the classroom; and
information tools and digital platforms for administrative and support work.

A key part of a multi-year plan is to ensure adequate staff resources that have expertise in delivery of pedagogy using digital
tools and platforms. In Q1 work was focused on staffing:

e Funding for hiring a Digital Literacy Coordinator was approved as part of the Board’s annual budget setting process. Q1
focused on the development of a job description to accompany a posting for the position which are currently with HR in
preparation for launching.

Develop an organizational approach to establishing SD62’s presence at the Westshore post-secondary
site. Continue to refine the comprehensive plan for program pathways and course offerings for launch in 2024.

In Q1, work continued SD62s involvement with the developing Westshore post-secondary site. Work included:



Attending the inaugural Academic Committee meeting for the Westshore post-secondary site to meet institution leads,
discuss potential programming with all partner institutions, shared resources and facility needs and opportunities.

o Atthe meeting (September), we were informed that the completion of construction for the new post- secondary will be
delayed from September 2024 to facility access in April/May 2025 and official opening in September 2025. As a
result, this mandate goal will need to be revised moving forward.

Meeting with Royal Roads Indigenous Education Lead, Russell Johnston, and agreement to participate in bi-monthly meetings
for this academic year to help build out a vision and collaboration (both community and organizations) for Indigenous
Education and presence in the new facility and programming.

In consultation with students and all SD62 Learning departments (Curriculum Transformation, Inclusive
Education Services, Na'tsa’'maht Indigenous Education, Pathways & Choice)), articulate and enhance support for
the Careers and Applied Design, Skills and Technologies (ADST) K-12 curriculums in support of student voice
and choice.

In Q1, work commenced in September to discuss enhanced support for ADST.

There was an initial meeting between staff from both Pathways & Choice and Curriculum Transformation, to discuss the gaps
in supporting ADST and to reach consensus on how and who will take the lead in developing and providing this support K-12.
Pathways and Choice will be taking the lead on supporting ADST teachers. Pathways and Choice Operational plan reflects
this decision and direction.

Met with OH&S Manager to discuss the need for a Secondary ADST committee to address equipment and shop maintenance
from a Health and Safety lens.



Section 3 — Q1 Updates: Engagement

The strategic priority for engagement in the strategic plan is to: Create a culture of belonging.

2021-2025 Engagement Priority
Create a culture of belonging

E1l Develop, expand and implement, inclusive and collaborative, practices and processes.

E2 Further the goals of the Na’tsa’maht Agreement following the objectives of ‘One Mind’ and ‘One Spirit.’

E3 Develop, expand and implement respectful, effective, clear and transparent communications.

E4 Continue to develop, expand and implement a culture of wellness.

Updates on the 2023-2024 Operational Plans for Engagement

Develop a Records Management policy for the Board with the intent of developing a proposal for building out a
sustainable capability (staff, software systems, resources)

In Q1, staff undertook approximately 20 interviews with key stakeholders across the Executive, district departments, and schools
are being conducted to support an assessment of records management practices in the district. The required policies,
regulations, and procedures include:

School District 62 Records Management Policy

Destruction of Records

Effectively Managing Email Procedures

Naming Conventions for Records Protocol

Records Management Remote Work Guidelines

Records Management Transfer and Transport Protocol

Transitory Records

Vital Records Identification and Classification

Student Records access and update protocol

Records classification and retention schedule for administrative and operational records.
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| Develop a model to support succession planning for the Leadership Team.

In Q1, work commenced by:

e Researching different structures and methodologies for capturing and reporting on succession data.
e Choosing a model as the basis for the development of a first draft of the first SD62 succession plan.

For the initial plan, the emphasis will be placed exclusively on leadership positions within the district, which includes Managers,
PVP, and Executive roles.

The goal is to develop a visual and intuitive “heat map” that will allow the District to pinpoint upcoming vacancies within the
Leadership Team and identify internal, or possibly external, resources that may be capable of performing the role.

Implement an accessibility plan, develop an accessibility committee and engage in a feedback mechanism for
issues of accessibility in the district.

In Q1, the focus was on meeting the Ministerial requirements as outlined in the Accessibility Act:

e Develop and post Accessibility Plan,
e Create an Accessibility Advisory Group & develop its Terms of Reference
e Create and post the public feedback mechanism

Create authentic learning resources & narratives to support the teaching of local Indigenous languages in
schools.

In Q1 the work undertaken was to start:

e Planning and coordination between the videographer, elders (Grandma Lavina Charles, Dr. Shirley Alphonse) and SD62 staff
on content, set and overall messaging. The videographer has been inspired from previous videos and the direction emerging
in the new concepts.

e To develop script and sets of which the Elders are excited about production and content.

To support graduation and improved life outcomes for students with Indigenous ancestry by utilizing a data
gathering tool to track indicators of academic, social emotional and engagement attributes

In Q1 the work undertaken was on the Indigenous Information Management System (IMMS):

11



All NA'TSA'MAHT department staff were provided with refresher training and a focus-group for staff new to the application.
Daily data is now being collected on all identified Indigenous students as of October 1, 2023.

Continue to implement the Strategic Communications Plan to develop, expand and implement respectful,
effective, clear and transparent communications. Expand the Plan to include a focus on digital skills and digital
resources for staff to use. Broaden out the reach of District Communications to provide equity of inclusion to
specific schools that have received little or no coverage on the District website or social media.

In Q1, the work undertaken has seen the completion of the strategic communications plan as a tool for engaging SD62
stakeholders in a respectful, effective, clear and transparent manner. Some examples of progress include:

Work is progressing in relation to digital skills and resources through the addition of a curriculum coordinator with skills in
this area.

The revised plan focused on increased equity of opportunity for communications. It was circulated to the Superintendent,
Deputy Superintendent and the Board of Education.

The Strategic Communications Manager met with middle and secondary principals at level meetings in Q1 to discuss
communication strategies and stories.

Digital Solutions, Curriculum Transformation and Human Resources staff have been working to create, post and implement a
curriculum support position to assist with training of digital skills and digital resources.

Support for the creation of resources for staff communications which can be easily accessed and adapted for school
emergencies or incidents, these resources have been utilized over a dozen times since September 5.

Continue to develop, expand and implement a culture of wellness in the district through the Healthy Schools
Healthy People plan and include work on: The Feeding Futures Fund; Digital safety and wellness.

In Q1, initial responses from staff, families and students to the Feeding Futures Fund have been very positive. The following has
been achieved:

The Feeding Futures Fund has been effectively actioned during Q1. The district completed its Request for Proposals (RFP)
and selected the Flourish School Food Society. This nonprofit agency is preparing and delivering almost 600 meals to
schools across the district. In addition, funding from the grant has been allocated to schools to support additional local
projects. Examples include food service being actioned through secondary school culinary arts programs. Service
Additionally, School Meal Program Coordinators were hired to facilitate food service at each school. These are CUPE
positions, and we have been paying for Food safe training for them.
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Funding was provided to the NIE department to use in work with the First Nations we work with in SD62.

Funding was provided to the ISP program to support newcomer and refugee students and families.

Monthly meetings are held with Flourish School Food Society to review the program and to make changes as required.
Presentations were made to SPEAC at their October meeting. Feedback form SPEAC members was very positive.

All 29 of our schools and several departments are benefitting from the fund though a combination of food service and or
school-based feeding future school grants. 17 schools are receiving breakfasts and-or lunches daily. Currently over $1 million
has been allocated.

Implement a new Employee Attendance and Wellness Support Program with an emphasis on:
e Developing a data-informed process to support constructive communications with individual
employees regarding attendance performance;
e Providing supports for staff in need; and
e Raise organizational awareness regarding attendance issues.

In Q1, the following progress was made:

e Created and filled the newly created position of Employee Attendance Support and Wellness Coordinator. This role is critical
in the district’s efforts to collaborate with those employees who are not able to attend work consistently, thereby improving
outcomes for employees and the system. The role will also increase the District’s capacity to proactively support the
wellness of all employees.

e Gathered samples of other Employee Attendance Support & Wellness (EASW) Programs currently in place at other school
districts in BC. It is noted that there are a small number of districts that have such a program in place at this time.

e Ensuring robust and accurate employee absenteeism data, that is available without a great deal of manual effort, is a critical
enabler of program success. It is proving to be more difficult than expected to develop the necessary data-gathering and
reporting methodologies to support EASW objectives - deliverables.
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Section 4 — Q1 Updates: Growth

The priority for growth in the strategic plan is to: Pursue organizational excellence to support a vibrant school district.

2021-2025 Growth Priority
Pursue organizational excellence to support a vibrant school district

G1 Develop, expand and implement, inclusive and collaborative, practices and processes

G2 Further the goals of the NA'TSA’MAHT Agreement following the objectives of ‘One Mind’ and ‘One Spirit’

G3 Develop, expand and implement respectful, effective, clear and transparent communications

G4 Continue to develop, expand and implement a culture of wellness

Receive approval for and implement a Special Hiring Program, including the development and implementation of
a supporting equity hiring practices policy.

In Q1, work continued towards achieving a Special Hiring Program:
e Reviewed feedback, received late in the 2022-23 school year, from various stakeholder groups.

e Adjusted draft Special Hiring Program Application to the BC Office of the Human Rights Commissioner (BCOHRC)
considering stakeholder input. Once submitted, it will take at least 90 days to receive a response from the BCOHRC.

Implement audit recommendations for diversity, equity, and inclusion (DEI) to strengthen organizational
practices

In Q1, while progress was made by our consultants to finalize the report, it was not at a stage for implementation in Quarter 1.
High school student focus groups, held over from June, were completed in September.

Create and implement the use of technical specifications that complement the design guidelines and
standards and expand implementation to existing spaces.

In Q1, the initial set of specifications have been developed based on other districts that are experiencing similar growth. The
process has been accelerated in hopes that the specifications can be used during the modular pilot project design in late 2023-
early 2024.
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Implement the Long-Range Facilities Plan (LRFP) to support annual and multi-year space planning activities.

In Q1, the working draft of the LRFP was completed with final completion set for the end of Q2. As intended, the final LRFP will
be used to inform and support the District’'s annual major and minor capital plan submissions in June and September 2024.

Develop and undertake a scan of available information and data about the district ahead of renewing the
strategic plan.

In Q1, planning got underway to develop the timelines and scope of work with roll out of the process beginning in Q2. The
planning includes contact points with the Leadership Team as well as the Resources Committee, a process like the one we
undertake for budget development, to ensure full consultation.

| Develop a strategy to ensure effective community use of our spaces. ﬁ

Q1 saw the start of the development of the strategy along with consideration of existing challenges. Discussions will be held in
Q2 with the Resources Committee to determine the Board's vision of community use of our spaces and to address the
operational challenges of implementing the vision.

Develop and implement a digital governance policy and structure which formalizes the boards'’ role in
overseeing Digital Solutions including the acquisition, integration, and management of digital assets in
support of educational and support services.

In Q1, conversations with Executives have been initiated. Software and hardware selection, procurement and implementation
continue to be largely decentralized. This creates organizational risk. Establishing clear Board policy will ensure clarity of
accountability and improve alignment, coherence and efficacy.

Continue to raise awareness, provide training and implement cyber security and privacy policies in partnership
with curriculum, inclusive, and safe school objectives.

In Q1, work included the review and selection of training vendors and the development of a privacy awareness program. Staff
worked with Curriculum and Safe & Healthy schools to ensure planned training is relevant to the district context. Multi-factor
authentication (MFA) was installed and configured.
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Investigate the requirements to integrate data across Business (finance, HR) and Education departments to
align resourcing across Strategic and Operational Objectives linking back to Student Success.

In Q1, due to September startup (1701, FESL, Enrolment), progress on this item has been slow but expected to pick up in Q2. A
draft of possible metrics that could be gathered has been created.

\ Develop a sustainable proposal to provide equitable access to technology for students and support staff. _

In Q1: Meetings initiated with 1) Student Device Working Group and 2) CUPE representatives to gather information and begin
working on the plan.

Conduct an environmental scan of organizational design structures for the delivery of central administration
and support services within large BC school districts in support of future strategic planning.

In QT, the following work was undertaken:
e Reviewed options for ways in which to gather relevant data from other BC school districts to support project deliverables.
e Decided upon an approach whereby the project team will review organizational charts from a representative sample of
small, medium and large sized BC school districts to identify differences and commonalities regarding organizational
design. Of particular interest is how organizational design evolves based on the size of each school district.
e SD62 will also consult with relevant BCPSEA and/or BCASBO representatives for information that may be available to “fill-
out” our understanding of organizational design elements currently in place across the BC K-12 Sector.

Develop a plan to increase the number of child care spaces on school grounds by looking to utilize grants to
support the construction of new spaces.

In Q1, the following work was undertaken:

e  Childcare Maintenance: Ensured childcare spaces by organizing shared areas in two schools.

e  Seamless Day Transition: Facilitated a smooth transition for kindergarten students in the Seamless Day program.
¢ Financial Planning: Established a workable budget and managed childcare subsidies.

e  Childcare Center Visits: Gained insights from visits to Lower Mainland childcare centers.

e  Childcare Grant Submission: Prepared for Childcare BC New Spaces Grant submission.

e  Collaborative Projects: Discussed collaborative childcare initiatives.

e  Community Partnership: Supported Hulitan Family and Community Services Society's childcare project.
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e  Family Outreach Services: Set up outreach services for SD62 StrongStart centers.

Continue to implement the Energy Sustainability Plan by reducing our vehicle and building Green House Gas
emissions towards the 2030 provincial targets.

In Q1, work was assigned to staff to include in updated Facilities Department Plan. Work to reduce emissions continues
through School Enhancement Projects (SEP) and electrification of the yellow fleet.

Create an ethical framework for decision-making to guide board-level decisions through a lens of diversity,
equity, inclusion, and social responsibility.

In Q1, planning for the ethical framework got underway with scanning for existing ethical frameworks and initial discussions
on what lenses to use for the framework.
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Section 5 - Updates on 2022-23 Ministry of Education and Child Care Data

Student Learning Survey (SLS): The Ministry of Education and Child Care (MECC) recently released the 2022-23 Student Learning
Survey Data. Key elements related to the Operational Plan for this year are shown below. The full results can be found at: https:—-

catalogue.data.gov.bc.ca-dataset-student-learning-survey-sls-

Participation in the SLS
Participation in the SLS was, overall, lower than the previous year.

2022-23 District SLS Participation Rate
Grade Enrollment Respondents SLS Participation Rate
District (Gr 4,7,10,12) 3893 2250 58%
Grade 4 966 790 82%
Grade 7 965 655 68%
Grade 10 1000 527 53%
Grade 12 962 278 29%

2021-2023 SLS Participation Rate
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Focus on Food Security

ffood to eat?

Question: This school year, how often have you felt hungry because there was not enough

Positive Neutral Negative Don't Know
School Year Grade Almost Never- Sometimes All of the Time- Don’t Know
Never Most of the Time
4 50% 24% 18% 8%
7 c'O 00 00 00
2021-22 65% 16% 15% 5%
10 50% 22% 22% 6%
12 54% 23% 19% 4%
4 50% 25% 18% 8%
7 °0 °0 °0 °0
2022-23 62% | 57% [20% 1 999 3% 1 g5y 2% | g%
10 56% 19% 18% 6%
12 60% 25% 12% 3%

80%
60%
40%
20%

0%

2022-23 - This school year, how often have
you felt hungry because there was not enough
food to eat?

Almost never or

Sometimes
never

B Grade 4 Grade 7

All of the time or
most of the time

Grade 10 Grade 12

Don't know
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Focus on Diversity

Question - At school, | am learning to understand and support human rights and human

diversity (for example, differences in culture, gender, physical or mental ability)

Positive Neutral Negative Don’t Know
School Year Strongly Agree or Nelthgr agree nor Strongly disagree or Don’t Know
Grade Agree disagree Disagree
7 67% 15% 8% 10%
2018-19 10 54% 23% 16% 8%
12 59% 27% 11% 3%
7 66% 17% 6% 11%
2019-20 10 57% 22% 13% 8%
12 59% 18% 16% 7%
7 68% 15% 6% 10%
2020-21 10 57% 21% 12% 10%
12 62% 22% 13% 3%
7 66% 5% 18% 12%
2021-22 10 62% 10% 23% 4%
12 65% 13% 18% 4%
7 62% 9% 19% 11%
2022-23 10 64% 63% 9% 10% 23% 21% 4% 7%
12 62% 11% 22% 5%

80%
60%
40%
20%

0%

2022-23 - At school, | am learning to

understand and support human rights and
human diversity (for example, differences in
culture, gender, physical or mental ability)

- L] -
Strongly Agree or Neither agree nor Strongly Disagree Don’t Know
Agree disagree or Disagree
M Grade 7 Grade 10 Grade 12
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Question - At school do you respect people who are different from
you (for example think, act or look differently?)
Positive Neutral Negative Don't Know
Most of the time . Never ,
School Year Grade All the time Sometimes Almost Never Don’t Know
7 91% 5% 2% 3%
2018-19 10 83% 8% 3% 5%
12 86% 8% 5% 1%
7 90% 5% 2% 2%
2019-20 10 83% 8% 6% 3%
12 86% 6% 4% 4%
7 89% 5% 2% 3%
2020-21 10 87% 6% 2% 4%
12 91% 5% 2% 1%
7 87% 6% 2% 5%
2021-22 10 88% 7% 1% 3%
12 93% 4% 1% 3%
7 86% 2% 9% 3%
2022-23 10 89% 89% [ 2% [2% 8% |7% |[1% | 2%
12 91% 1% 5% 3%

100%
80%
60%
40%
20%

0%

2022-23 - At school do you respect people who
are different from you (for example think, act
or look differently?)

Most of the time or Sometimes Never or Almost Don't know
all of the time never

W Grade 7 Grade 10 Grade 12

21



Focus on Belonging

Question - Is school a place where you feel like you

belong?
Positive Neutral Negative Don’t
Know
School Grade | Most or all [Sometimes| Never or Don't
Year of the time Almost never| Know
2018- 4 64% 19% 13% 3%
19 7 52% 25% 20% 3%
10 48% 28% 21% 3%
12
51% 26% 19% 4%
2019- 4 52% 23% 18% 6%
20 7 42% 32% 21% 4%
10 52% 25% 20% 3%
12
44% 34% 20% 2%
2020- 4 57% 22% 15% 6%
21 7 46% 30% 19% 4%
10 43% 33% 19% 5%
12
49% 28% 20% 3%
2021- 4 51% 29% 14% 6%
22 7 52% 28% 13% 7%
10 48% 33% 15% 4%
12 52% 32% 12% 3%
2022- 4 60% 23% 11% 6%
23 7 55% 25% 16% 4%
10 52% 30% 13% 5%
12 52% 33% 13% 2%

80%
60%
40%
20%

0%

2022-23 - Is school a place where you feel like
you belong?

Most or all of the Sometimes Never or almost Don't know
time never

B Grade 4 Grade 7 Grade 10 Grade 12
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SOOKE
SCHOOLS
SAASS Shaping Tomorrow Today

Committee Info Note
Education-Policy Committee Meeting
November 7, 2023
Agenda Item 6b: Feeding Futures Update

Background:

This year the district received approximately $1.5 million in the form of the Feeding Futures grant. This grant is targeted
to addressing food security issues amongst students and ensuring students have regular access to nutritious food while
in attendance. During the spring and summer much work was done to finalize the district Feeding Futures plan and to
ensure the district was in a position to operationalize the funding at the start of the new year.

The goal of the plan is supporting students in SD62 by providing nutritious meals in a universal manner to ensure that
hunger is not a barrier to learning. Considerations in the creation of the plan include that the plan be universal, non-
stigmatizing, meets criteria of Ministry funding agreement, encourages autonomy and choice by allowing families to
opt in or not, and encourages independence and sustainability by providing opportunities for families to contribute
what they can.

Current Context:

1) Daily Meal Service:
e Flourish School Food Society is the contracted vendor working with the district to provide daily meal service.
e All operations, including school sites, are Island Health approved and monitored.

600 meals (breakfast and/or lunches) are being delivered daily to 17 schools.

Schools are staffed with CUPE School Meal Program Coordinators to facilitate food service.

e Monthly meeting are held with Flourish leadership to monitor the program and address any issues.

o Goal to expand the program throughout the year with the goal of including all schools within three years.

2) Capital Improvements:

o To support daily food programs, the district has accessed funding from the Feeding Futures Infrastructure
Grant to purchase required equipment such as freezers, fridges, and dishwashers and capital improvements
such as electrical and plumbing as required.

e Our Facilities team is working with staff from Flourish and our schools to action this funding and complete the
required work.

3) Additional Initiatives:
e Schools have been allocated Feeding Futures school grants to engage in other community programs, purchase
nonperishable snacks, fund food service to vulnerable students through culinary arts programs, etc.
e Additional funding has been provided to departments as well. NIE and ISP have been allocated funds to work
with First Nations in community as well as newcomer and refugee students and families.
e Monies are set aside for schools to fully subscribe to the BC Fruits and Vegetable program.

Respectfully submitted,

Dave Strange, Associate Superintendent

1]
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Overview of the Study

Abstract/Summary

Net Zero campaigns encourage students to consider a farm to fork and head to tail
understanding of food, sustainability and gastronomy. This research is interested in exploring
how primary educators develop capacity through the use of a BioBlitz (i.e. life cycles,
Charlotte’s Web, community gardens, sustainability, photography, perspective, etc). A BioBlitz is
a focused concentration on a specific location through photographs. Educators use BioBlitzes to
explore different capacity building and curricular needs for students, and in doing so, connect
students to their community and nature in their environment. To achieve this objective the study
is designed to introduce the activity with a short video discussing a BioBlitz that school
principals can introduce to teachers through a staff meeting or professional development activity.
A survey link is provided for primary educators to document a plan for how to use a BioBlitz
following the video introduction and brainstorm with their subject/grade level teaching
team/group. Following the activity, a second survey link is provided for primary educators to
share how the planned BioBlitz activity. The data collected from this study will help to inform
my study. Participants are selected based on their background and experience with primary
education and current role as a primary educator.

Detailed Description of the Study

Purpose or Aim of Study

This research is interested in exploring how primary educators develop capacity through



the use of a BioBlitz (i.e. life cycles, Charlotte’s Web, community gardens, sustainability,
photography, perspective, etc). To achieve this objective the study is designed to introduce the
activity to primary educators with a short video discussing a BioBlitz that school principals may
also use (during a staff meeting, curricular planning event, or professional development session)
or simply give permission for educators to participate in on their own time should they choose to
by providing the links and contact information for the primary researcher. The recorded video is
posted to a YouTube account and can be reviewed here:

https://www.youtube.com/watch ?v=7TU AN TSR2E & feature=youtu.be

Theoretical Framework

Net Zero campaigns encourage students to consider a farm to fork and head to tail
understanding of food, sustainability and gastronomy. A BioBlitz is a focused concentration on a
specific location through photographs. Educators use BioBlitzes to explore different capacity
building and curricular needs for students, and in doing so, connect students to their community
and nature in their environment. Currently, the National Geographic organization
(https://education.nationalgeographic.org/resource/bioblitz/ has designed lessons and activities
for students in Grade 4 and older, while this research acknowledges and appreciates educators
use of BioBlitzes at all grade levels, a focus on primary grades, and the potential to develop
capacity is stated.

Research Evaluation and Questions

The objective of the study is to explore how primary educators use BioBlitzes to develop
capacity in primary aged students (5-8 years of age approximately). Specifically, this research is
interested in how primary educators are connecting students with the environment in their
local community and the observations that educators make related to the development of
primary student’s capacity. The significance of this study is to discover how capacities are
potentially built, measured and increased through the use a BioBlitz and with evidence of growth
through photography and perspective. Finally, time spent in nature and nature therapy through
BioBlitz is a consideration for primary educators and may confirm the activity as a way to
connect primary students to nature in their community and local environment.

Methodology

A survey link is provided for primary educators to document a plan for how to use a
BioBlitz following the video introduction and brainstorm with their subject/grade level teaching
team/group. https:/forms.gle/u3ZgnRShLEWiSSKM9. Following the activity, a survey link is
provided for primary educators to share how the planned BioBlitz activity.
https:/forms.gle/eSh3Hob6crwDzntJ76

List of all Participant Groups

Primary educators currently teaching primary students will be parents) will be recruited
and asked to volunteer to share their curricular plans and observations during the school year of
a BioBlitz activity designed by the educator through the use of a survey link provided with the



informed consent. Participants are selected based on their background and experience with
primary education and current role as a primary educator.

implications

The implications of the study are to consider how primary student capacity may be built
through photographing the local environment in primary education. An emphasis for the study
is on allowing primary students to showcase individual perspectives of the environment.
Further emphasis is made on educators observations of primary students interpretations of
their environment, learning and recall of behaviour in addition to connections to locally grown
plants, or locally observed insects, birds or other animals are also of particular interest. The
potential for primary students to develop capacity through photography, repeated interactions
with the environment, and recall of previous behaviours or photographs may suggest that
primary students are developing capacity to observe behaviour or understand other
perspectives from their own.

Importance of the Study

The educational relevance of this study considers if primary educators and primary
students benefit from developing curricular activities that utilize BioBlitzes, photography and
the environment to develop capacity beyond what has been observed previous with this age
group. The alignment of the curricular focus on environment, community, and lifecycles affords
educators the opportunity to collaborate and develop engaging tasks, activities or units to
develop capacity of their students in the areas of agriculture and sustainable development as
well.

Consent, Confidentiality, Privacy, and Data Storage

| will contact appropriate school boards within the Ottawa School Boards within the
jurisdiction of the approved research ethics board (REB) via email to obtain approval from the
principal of the school and present the external researcher approval provided to request a
meeting to discuss the research study in greater depth and to email recruitment materials
approved by the REB. From this point forward, participants will be recruited through the
approval of their school district and with the school district/ school principal disbursement of
Informed Consent (Appendix A) forms to staff deemed appropriate for participating in the
research study, in addition to or alternatively, if preferred by the principal or school district,
participants will be recruited through email (Appendix B) based on the direction of the school
district that has provided approval for the research study to occur.

Participants are free to withdraw from this study at any time, however participant data is
unable to be withdrawn from the study after December 1, 2024. Participants will be informed
of their right to withdraw from the study during the initial consent form and recruitment phase.
Also, they will be reminded of this right in writing as they sign the consent form. Raw data will
be encrypted, stored on an external hard drive and locked in a cabinet at the university.



Confidentiality is protected through the use of anonymous and fake names. Personally
identifiable information will be stored in locked cabinets for up to five years after publication.
There are no limitations to protecting the confidentiality of the participants.
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Study Title: Na'tsa’'maht - Co-constructing our Cultural ‘Lellum’

Research Overview:

I plan to teach students at Centre Mountain Lellum the framework of the systems view of school climate, and
how they are powerful agents of change, élong with the staff, in co-creating a positive, affirmative climate and
culture at our school. The goal being, that we pull together as a school community, identifying ways to improve
and then acting on them.

School

climate is a multifaceted concept that encompasses various factors that collectively contribute to the

overall atmosphere, culture, and environment within a school. Five key factors that are often considered

foundational:

Safety and Security: A safe and secure environment is crucial for fostering a positive school climate.
This includes physical safety, emotional safety, and protection from bullying or harassment.

Positive Relationships: Positive'and respectful relationships among students, teachers, staff, and
parents contribute significantly to a healthy school climate. Trust, mutual respect, and collaboration are
key components.

Effective Leadership: Strong and effective leadership, including school administration and teacher
leadership, sets the tone for the school's culture. Visionary leadership can inspire a positive climate.

Inclusivity and Equity: A climate that values diversity, promotes inclusivity, and ensures equity for all
students and staff members is vital. It should be a place where everyone feels valued and included,
regardless of their background or identity.

Supportive Learning Environment: A supportive learning environment that encourages academic
achievement, creativity, and social-emotional growth is central to school climate. This includes engaging
and challenging curricula, effective teaching practices, and resources to support learning.

After explicitly teaching about these factors, and in collaboration with the Leadership students, | plan to work

with specific classes, one in each grade, td understand more about what our school climate is like already, and
what can be done to improve it together. As much as possible | will be working with students. Nothing about
us, without us. As we are a brand new school, the findings could be useful to the district as more schools.come

online.

Relevant literature:




THE UNIVERSITY OF BRITISH COLUMBIA

“Rudasill, K.
Faculty of Education M, Snyder,
K E,

Levinson, H., & Adelson, J. L. (2018). Systems View of School Climate: a Theoretical
Framework for Research. Fducational Psychology Review, 30(1), 35~60.

Research Question:

Using my position at the school as an anchorpoint of my research, | am asking the question...

Na'tsa’'maht: How can critically pﬁacé—mnscious and Indigenous pedagogies support the development of
an affirming school culture at Centre Mountain Lellum?

Connection to British Columbia Curriculum:

Holistic Education: British Columbia's curriculum emphasizes holistic education, which considers
students' social, emotional, and academic development. The systems view of school climate aligns with
this approach by recognizing that a positive school climate supports students' overall well-being,
including their academic success. |

Social and Emotional Learning (SEL): The systems view emphasizes the importance of positive
relationships, emotional safety, and inclusivity. This aligns with British Columbia’s emphasis on SEL,
which aims to foster students' social and emotional skills, including self-awareness, self—_regulation, and
interpersonal skills.

Inclusivity and Diversity: British Columbia's curriculum promotes inclusivity and celebrates diversity.
The systems view acknowledges the role of inclusivity and equity in shaping school climate, ensuring
that all students feel valued and'included, regardless of their background or identity.

Student-Centered Learning: The systems view recognizes the importance of student voice and
engagement. British Columbia’s curriculum encourages student-centered learning, where students can
provide input, take leadership roles, and actively participate in shaping their learning environment.

Community and Stakeholder Engagement: The systems view emphasizes the interactions among
various stakeholders within the school community. British Columbia's curriculum values community and

stakeholder engagement, including parents and the broader community, in supporting students'
educational experiences.



THE UNIVERSITY OF BRITISH COLUMBIA

Faculty of Education Well-
: Being and

Mental Health: Both the systems view and British Columbia's curriculum
prioritize student well-being and mental health. They recognize that a positive school climate
contributes to students' mental and emotional health, creating a supportive environment for learning.

Adaptability and Resilience: The systems view promotes adaptability and resilience in addressing
challenges. This aligns with British Columbia's curriculum, which encourages educators to adapt their
teaching practices to meet the changing needs of students and the school community.
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_ OVERVIEW OF THE STUDY — PURPOSE AND RESEARCH QUESTIONS

Project Title: Learning Disability and anxiety: Interventions and teachers' perspectives
Involved Institutions: McGill University

Address: 3700 Rue McTavish Montréal, QCH3A 1Y2

Principal Investigator: Emily Beaudoin Faculty Supervisor: Dr. Ingrid Sladeczek
Position: PhD candidate & Principal Investigator ~ Pesition: PhD Supervisor

email: Emily.beaudoin@mail.megill.ca email: ingrid.sladeczek@mcgill.ca

Tel. 514 458 5509 Tel. 514 237 4038

Specific purposes of the research study

The current study aims to gain insight into educators' beliefs and perceptions regarding anxiety in
students with learning disabilities (LD) and what interventions can be beneficial to reduce anxiety in
these students. Before proposing policy guidelines for intervention implementation, researchers must
understand teachers' attitudes and behaviours regarding students with LD who experience anxiety and
their perspectives on interventions to help alleviate anxiety. Teachers' perspectives will then guide
appropriate intervention implementation that meets the needs of both students with LD experiencing
(i.e., reducing anxiety) and teachers (i.c., identifying manageable interventions to implement).

Research question(s) being investigated

1. Do teacher anxiety and the diagnosis of an LD influence teachers' perceived responses to students
experiencing anxiety?

2. Do teachers rate interventions as more beneficial than others in supporting students with LD
experiencing anxiety?

3. What could enhance teachers' use of prevention and intervention strategies and the barriers they face
in implementation?

4. What is the direction and magnitude of the relationship between teachers' senses of self-efficacy and
the likelihood of choosing interventions to support students with LD experiencing anxiety?

THE RESEARCH PROJECT IS APPROVED BY THE MCGILL RESEARCH
ETHICS BOARD AND IS FUNDED BY MCGILL UNIVERSITY

The study has been approved by the McGill Research Ethics Board (see ‘McGill REB approval
certificate.pdf’). The research is sponsored and guided by McGill University, and is supervised by Dr.
Sladeczek from the Department of Educational and Counselling Psychology.

Approximately 70% of students with LD having higher anxiety, in particular school-related
anxiety, compared to individuals without LD (Mammarella et al., 2016; Nelson & Harwood, 201 1), and
researchers have stressed the importance of addressing anxiety students with LD experience (Hord et al.,
2018; Rose et al., 2015). Early intervention is crucial because rates of anxiety disorders increase over



time (20% for adolescents to 30% for adults 30-44 years old) than the stable rate of 10% for individuals
without disabilities. Alongside anxiety, Canadian adolescents and adults with LD report experiencing
more suicidal thoughts than those without disabilities, which are believed to originate from early
academic distress or anxiety (Wilson et al., 2009).

Teachers have a dominant presence in a student’s life, considering they spend approximately
78% of their time at school with students in the classroom (Cunningham & Suldo, 2014). The time spent
with students provides an opportunity for educators to positively influence students’ academic and
psychosocial development through interventions (Hernandez et al., 2017; Hughes, 2011; Roorda et al.,
2011; Wang et al., 2013). Therefore, understanding teachers’ views and attitudes can guide appropriate
intervention implementation that meets the needs of both students (i.e., reducing anxiety) and teachers
(i.€., manageable implementation of interventions) (Kidger et al., 2010; Whitley et al., 2013).
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SIGNIFICANCE OF THE STUDY

Importance to conduct this study in the school system

The question for the proposed research is geared toward the school environment. Specifically, educators
who work with students with learning disabilities (LD) have the experience and insight into what
interventions would be manageable and effective. Considering the goal of the proposed study is to
propose guidelines for interventions in the school context, it is essential to incorporate and consider
educators' voices to create realistic and practical interventions. This is a research question that has not
yet been investigated, and it is important to conduct this research now so as to develop therapeutic
methods that will support students with LDs and who experience anxiety. This will support their
psychological wellbeing as well as support their academic trajectory, and will aid educators in providing
better support to these students as well.

Importance of studying staff members who have experience working with
students diagnosed with LD between grades 1-12

The current research project investigates attitudes of teachers and other educational staff members who
have experience working with students diagnosed with LD between grades 1-12 specifically and those
students who may also experience anxiety. The results will inform possible therapeutic interventions to
support students in grades 1-12 specifically who have one or more LDs and who experience anxiety.
Information gathered on students in other grades may result in different intervention procedures.

- THE NEED FOR OR POSSIBLE IMPLICATIONS OF THE STUDY FOR THE
SCHOOL OR SCHOOL DISTRICT NO. 62, AND GUARANTEE OF
RESULTS OF INTEREST TO THE SCHOOL DISTRICT AND BROADER
EDUCATIONAL COMMUNITY

Benefits to the School District No. 62 (Sooke)

The proposed research expects to provide more precise knowledge of how to assist students with
learning disabilities experiencing anxiety by considering the behaviours and perceptions of teachers.
Additionally, barriers and facilitators of intervention implementation will be explored with teachers to
understand the limitations and factors in the school context. The results will help guide
recommendations for interventions that meet the needs of both students and teachers. The research is
Canada-wide and will be generalizable across school districts based on functional needs and resources.




Benefits for staff participants

A brief and comprehensive review will be presented to all participating school through a written report
and/or a virtual presentation. The proposed study dissertation chapter will be shared upon doctoral
defense completion (anticipating the winter of 2024).

RESEARCH DESIGN

Sample (e.g., who will be the participants).

The criteria to be a participant include: (a) having experience in a teaching profession (e.g., substitute
teacher, classroom assistant, special needs teacher/assistant, and senior staff with teaching experience
(i.e., principal and vice principal)), (b) having experience working with students diagnosed with LD
between grades 1-12, (c) being able to access the online questionnaire.

Age of staff participants is not relevant.

Participant numbers involved in this study

Would appreciate the survey to be sent to all staff who may choose to participate.

Procedures to be used in the study including all questionnaires and surveys

Once principals grant permission to conduct the study within their school, educators will be contacted
online via email. Principals will email an explanation of the study (Appendix I) and an electronic flyer
(Appendix H), both of which contain a URL to the online survey.

Participants will access the survey online, which can be completed at their convenience. Participants will
first be presented with the informed consent form. If they choose ‘yes,” they will be presented with the

demographics and additional questionnaires (see attached Appendix A-F.pdf).

Whether the research materials have been piloted or used elsewhere

The following questionnaires are peer-reviewed:

® Teacher Responses to Anxiety in Children Questionnaire (TARC; Allen & Lerman, 2018)
o Teachers’ Sense of Efficacy Scale (short form) (TSES; Tschannen-Moran & Hoy, 2001)
e The GAD-7 (Spitzer et al., 2006)

The following questionnaire has been developed for the current study:”

® Teachers’ perspective on interventions targeting anxiety for students with Learning Disabilities
(TPITA-LD)

Department or school, space and facilities required

- Department or school: Educational staff in elementary and high school.
- Space and facilities: none. All research is conducted online.

| THE RESEARCH WILL CAUSE MINIMAL DISRUPTION TO THE
. OPERATION OF SCHOOL DISTRICT 62 OR INDIVIDUAL SCHOOLS, AND |



WILL NOT BE DETRIMENTAL TO RELATIONSHIPS WITH THE
COMMUNITY

The dates and time required for conducting the research

Participants will access the survey online, which can be completed at their own convenience outside of
class time. Completion of the survey should require 35-50 minutes. As the surveys are being conducted
online anonymously, the research design does not anticipate any disruptions with the school’s learning

environment, nor with the relationships in the school and educational community.

Data collection process and timeline

Data will be collected using the online and anonymous surveys and questionnaires administered to all
staff participants.

Start: As soon as possible. The research online survey is active and ready to be sent to educators.

End: Completion will be based on achieving a sample size of 384 participants across Canada.
Anticipating winter 2024.

DATA ANALYSIS PROCESS

Proposed Analysis for Research Question 1 & 2

Figure 2 _
Visual representation of the Teacher Responses to Anxiety in Children (TARC).
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